Mission
The Kentucky Educational Collaborative for State Agency Children (KECSAC) is committed to the
belief that all children can learn and have a right to quality education. KECSAC protects and
assures this right by accessing resources and providing support to programs that educate State
Agency Children.
Those children who do not receive an education of quality cannot realize their greatest
potential.
We believe these goals are achieved through the process of interagency collaboration.
To accomplish the mission, all members of this statewide partnership must exemplify and
publicly promote collaborative relationships with its partners and other associates.
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Ronnie Nolan, Ed.D., Director
Kaye Parker, Associate Director
Kristine Estill, Budget Specialist
Cindy Held, Development and Communication Coordinator
Katie Helton, Training Coordinator
Russell Behanan, Program Improvement Specialist
Roy Chapman, Program Improvement Specialist
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Interagency Advisory Group
Department of Education - Sherri Clusky
Department for Community Based Services – Denise Weider
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Department of Juvenile Justice - Sylvia Kuster
Department of Juvenile Justice – Barbara Hamilton
Department for Behavioral Health, Developmental and Intellectual Disabilities - Kara Fresh
Department for Behavioral Health, Developmental and Intellectual Disabilities – Janice
Johnston
State Agency Children School Administrator Association President – Sonny McManus, Graves
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State Agency Children School Administrator Association Vice President – Melissa Rogers,
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Superintendent - Lu Young, Jessamine County Schools
Visit us on the Web: www.kecsac.eku.edu
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Introduction
This document is prepared to provide guidance and support for local school districts,
private child care providers and state agencies serving state agency children as they work to
plan, design, implement and evaluate state agency children education programs in Kentucky. It
includes many of the state statutes and regulations that govern the administration of state
agency programs as well as the standards and indicators used to evaluate the quality and
sustainability of the services provided to state agency children. The standards, suggestions, and
implementation strategies provided in this document shall be considered requirements for new
program development or for modification of existing programs. The information that follows
shall be used to create programs that are flexible and effective in assisting state agency children
with overcoming academic, social, emotional, behavioral and psychological challenges so that
they can learn, graduate and become productive members of society.
The purpose of the document is to identify standards of implementation and
operational procedures for local school districts serving state agency children and to ensure an
equitable and quality education program for state agency children. Such procedures strengthen
programs, and enhance the opportunity for increased student achievement and success.
Additionally, the standards will provide the following:
a. operational guidance for state agency children programs;
b. clear procedures and standards for developing and enhancing state agency children
programs;
c. clear procedures and standards for transitioning state agency children from state
agency children programs to traditional schools or other services;
d. clear procedures for increasing and strengthening services provided by local school
districts serving state agency children;
e. clear procedures for strengthening the articulation and coordination of services for
state agency children;
f. clear elements of effective state agency children programs.
State agency programs for children who are in the care or custody of the Commonwealth of
Kentucky continue to evolve as the needs of our students change. Our state partners, the
Kentucky Departments of Education, Juvenile Justice, Community-Based Services and
Behavioral Health, Developmental and Intellectual Disabilities are committed to providing a
quality educational experience for our state agency children and are working in collaboration
with each other and local school districts to ensure the effective delivery of high quality
educational standards to our students. State agency programs are diverse, often reflecting the
needs of the partnering state agency. However, they all speak to the ingenuity and creativity
with which individuals have sought to overcome barriers that may impede the delivery of high
quality services to state agency students who are at-risk of school failure due to a lack of
academic success, behavior problems and various other factors. It is our goal that this policy
and procedures guidebook will help facilitate the delivery of quality educational services to our
Commonwealth’s most at-risk student population.
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The contents of this guide are subject to change without notice should the Kentucky
Department of Education update, enhance or revise standards or policies related to basic
education requirements.
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History
In 1990, the Kentucky Education Reform Act (KERA) was passed. This historic decision called for
sweeping changes in the funding and delivery of elementary and secondary education
throughout the Commonwealth. The Kentucky Educational Collaborative for State Agency
Children (KECSAC) was established in 1992 to meet the educational needs State Agency
Children (SAC) a large population of youth whose education needs was not specifically
addressed in KERA. The Kentucky Educational Collaborative for State Agency Children is a
statewide collaborative that works with state agencies, school districts and local programs to
ensure that State Agency Children receive a quality education comparable to all Kentucky
students
“State Agency Children” are those children who are committed to or in the custody of the
Commonwealth and are being served in community-based and residential treatment programs
funded and/or operated by one of Kentucky’s three state agency programs that provides direct
care to children: the Department for Community Based Services (DCBS), the Department of
Juvenile Justice (DJJ), and the Department for Behavioral Health, Developmental and
Intellectual Disabilities (BHDID). State agency children programs are designed to meet the
often-intense needs of this underserved youth population.
Providing the educational services for these youth is currently the responsibility of Local
Education Agencies (LEA) with support from the Kentucky Department of Education and the
Department of Juvenile Justice. KECSAC works with local education agencies and programs to
ensure the education provided meets the varying needs of State Agency Children. This
education may include academic, pre-vocational, vocational, special education, social skills, and
post-secondary offerings, which are in compliance with state and federal education laws and
regulations.
The management and operation of this statewide collaborative is the responsibility of Eastern
Kentucky University’s College of Education. KECSAC’s legislative mission currently includes the
annual distribution of 10.4 million dollars to local school districts and the provision of teacher
training, data collection and facilitating interagency and program collaboration among all
programs that service state agency children in the state. Few states have such an innovative,
collaborative model for serving state agency children.
KECSAC is a true partnership that links the schools, family and children’s services, community
mental health, juvenile, private providers, and institutions of higher learning. There is an
interagency advisory council comprised of representatives from these partner groups that
provides support and consultation to KECSAC.
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Achievements & Outcomes
Since it was established, KECSAC has significantly improved services to the historically
underserved population of state agency children in Kentucky. Among these important
improvements are the following:
•

Greatly enhanced coordination and simplification of the distribution of funds to serve
state agency children.
• The establishment of a statewide monitoring process designed to support programs in
their efforts to serve the needs of Kentucky’s state agency children.
• The establishment of a statewide Interagency Advisory Group, which functions as a
viable vehicle for enhanced collaboration and service delivery.
• The establishment of statewide administrative regulations and procedures designed to
enable districts and programs to better serve their State Agency Children population.
• The ongoing development of a mechanism for technical support and consultation to
practitioners and public officials.
• The establishment of a statewide calendar of professional development workshops and
conferences to increase the skill of those who serve State Agency Children.
• The establishment of greater collaboration and cooperation among the various agencies
that serve State Agency Children.
KECSAC currently works with 53 school districts, some 93 programs, and four State agencies to
enhance the delivery of education services to state agency children in residential and day
treatment programs. The needs of SAC are varied and complex and will continue to require the
collaborative resources and expertise of a broad range of professionals. KECSAC staff remains
committed to helping to provide SAC with high quality educational services.
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Procedures for State Agency Children Educational Programs
Application Process
The Kentucky Educational Collaborative for State Agency Children (KECSAC), established in 1992
by Senate Bill 260, provides funds to local school districts to supplement the cost of educating
state agency children (SAC). The state agency children fund (SACF) is provided to supplement
the cost of providing a two hundred thirty (230) day school year, smaller teacher pupil ratio,
related services if identified on an individual educational plan, and more intensive educational
programming.
To receive SACF funding a district must be willing to establish and meet the requirements set
forth by the Memorandum of Agreement between KECSAC and the school district.
Requirement of the Memorandum of Agreement include the following:
• Establish an interagency agreement between the district and the treatment program
regarding their mutual responsibility for the education and care of state agency
children.
• Provide and implement an extended school calendar of 230 days with 210
instructional days that includes a traditional instructional school calendar that is
approved by KDE as well as an extended school program. (Students enrolled in a
KECSAC program are required to attend thirty-three (33) extended school days in
addition to the state mandated 177 six-hour days or its equivalent (1,062 hours) A
minimum of four hours of direct instruction is required for each of the thirty-three
(33) extended school days).
• Maintain average teacher/pupil ratios not to exceed 10 students to 1 teacher or 15
students to 1 teacher with an aide.
• Designate a school administrator who will be the instructional leader of the daily
educational program.
• Ensure the school administrator attends the required KECSAC School Administrator
meetings.
• Maintain time and effort sheets for staff that provide educational services at the
treatment program.
• Ensure that personnel assigned to the treatment center will be afforded all the same
amenities as other school district faculty and/or staff.
• Hire educators that meet Kentucky educational certification requirements.
• Complete evaluation of educators in compliance with school district procedures.
• Require educators and administrators newly hired into a SAC on-site program to
attend the Professional Development for New Educators training.
• Maintain an annual Professional Development record for each employee in state
agency children on-site programs.
• Provide the treatment director an opportunity to participate in the interview
prospective new teachers for the on-site school program when filling a vacancy. The
program director will provide the local school district with interview results
regarding the applicant’s suitability for teaching in the on-site school program.
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•
•
•
•

•
•
•
•
•
•
•
•
•

•
•
•

Allow teacher to participate in treatment planning conferences and team meetings
for the SAC they serve.
Ensure that instructional materials utilized by SAC are of comparable quality and
quantity as those provided to students in regular school settings.
Guarantee that students are included in district count for allocation of technology
funds and have access to KETS system in accordance with 702 KAR 3:246.
Develop an Individual Plan of Instruction (IPI), in conjunction with Individual
Treatment Plan (ITP), for each student not identified with a disability. The plan
should have measurable educational and vocational and behavioral goals and
objectives that relate to the Commonwealth’s education goals set out in KRS
158.6451.
Develop an Individual Education Plan (IEP) for any youth determined to have an
educational disability in conjunction with the ITP.
Administer to youth the same assessments as those for other public school youth as
specified in 703 KAR 5:040. (Example: Administer the KCCT (or state) assessment to
youth in grades 4, 8, and 11)
Assess (formally or informally) youth within 30 days of enrollment to determine
educational needs.
Ensure that youth develop portfolios consistent with the content requirements of
the state’s assessment program.
Forward the youth’s portfolio to the receiving school as part of the educational
records when the youth transitions from the state agency program.
Request the educational records from the sending school for all SAC. (Please refer to
KECSAC policy 4.2)
Ensure the educational records are forwarded to the receiving school within five
days following the transition of the student from the treatment facility. (Please refer
to KECSAC policy 4.2)
Ensure that transition procedures for SAC moving from the state agency education
program to the next instructional or vocational setting are being implemented.
Provide adequate space for educational services: facilities shall meet requirements
of 702 KAR 4:170 Facility Programming and Construction Criteria Planning Guide. For
vocational programs, space will vary according to the specific vocational program
offered in the center. A minimum of 625 square feet per classroom should be
available for the workplace readiness program.
Prepare an Educational Passport as required by KRS 158.137 and 605.110. (Infinite
Campus, the data collection system used by Kentucky school districts, may serve as
the Educational Passport according to KECSAC policy 4.21.)
Prepare a Program Improvement Plan specifically designed for the educational
program. Must be in coordination with the Comprehensive School Improvement
Plan for the school district.
Prepare an Implementation and Impact Checks based upon the previous year’s
Program Improvement Plan.
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•

Prepare for an annual site visit. A KECSAC Program Improvement Specialist will
conduct a review of the documentation of the standards and indicators for program
improvement and other relevant records, staff interviews, student interviews,
classroom observation and a facility tour to determine if the program is following
the Kentucky Program of Studies and meeting all requirements specified in the
Memorandum of Agreement. Should the site visit reveal certain deficiencies in the
educational component of the program, the program will be asked to develop a
corrective action plan according to policy 5.2 Levels of Intervention.

Application Format
I.

COVER PAGE
APPLICATION FOR SACF should include the following:
1. Name, address, phone & fax number of the Applicant School District
2. Name and phone number (email if available) of Education Contact Person
3. Name, address, phone & fax of treatment program
4. Name and phone number (email if available) of treatment contact
5. Name(s) of Collaborating Agencies (DCBS, DJJ, DBHDID)
6. Anticipated child rated capacity for program
7. Indicate if program is residential or day program
8. Indicate which type of state agency program:
• DJJ operated or contracted program
• Non-DJJ operated or contracted program
Please specify:

II.

PROPOSAL NARRATIVE
A. Target Population
Describe the target population. Be aware that only SAC are eligible to receive
SACF. Describe how children will be referred to the program, including what
linkages with regional child-serving programs will be necessary and whether
certain children receive a priority for services.
B. Program Description
Provide a detailed overview of the educational program. Discuss how the
program will meet the needs of the target population, and how the Kentucky
Program of Studies and Core Content standards will be met.
Please detail how the following requirements will be met:
1.
An interagency agreement*** between the agency providing treatment
service and the LEA which shall identify the responsibility of each party
for the provision of the following:
a. Treatment Services:
• Assurance that the treatment staff shall participate in the
formation of the child’s Individual Education Plan;
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•

Assurance that the child will have an individual treatment plan
which shall be reviewed and revised as appropriate, at least every
three (3) months.

b. Educational Services:
• Kentucky certified teachers;
• 210 instructional days.
• Educational supports (classroom aides, textbooks, technology);
• Educational facilities;
• Physical education and recreational therapies;
• Assurance that the education program shall be provided
according to the school calendar and instructional school day;
c. Collaborative Services:
• Transition planning- plan for continuing treatment services should
be addressed in the student IPI, IEP and/or treatment plan;
• A provision for weekly meetings between treatment staff and
education staff to measure progress of children on short-term
goals, identify therapeutic issues, and set new short-term goals if
indicated.
***NOTE: The signed interagency agreement with original signatures
MUST be included in the application packet. Interagency agreement
samples are located on the KECSAC website.
http://www.kecsac.eku.edu/documents.php
2.

3.

The program shall have unified policies and procedures accepted by both
education and treatment staff which address program philosophy,
admission and exit criteria, admission process, staff training and
integrated case planning.
The individual treatment plan shall be coordinated with the Individual
Educational Plan. Homebound instruction will not be permitted.

C. Goals and Objectives
Describe goals, objectives, and desired outcomes in measurable terms. Be
specific. What is the overall goal of your program? What population will you
serve, and what impact will you have on this population? What specific
objectives will you achieve in order to reach that goal? Program objectives
should include, but not be limited to the following:
• How many students do you anticipate serving during the year?
• What do you anticipate to be the average length of stay for students in the
program?
D. Plan of Action
A. Discuss the activities that will take place in developing this educational
program and describe how these activities will lead to meeting the goal and
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objectives of the project. That is, describe what steps you will take to
implement the program.
B. Provide a time-framed implementation and management plan, including
anticipated start-up date and anticipated capacity of the program. We
suggest a chart with times and milestones noted clearly.
C. Describe in some detail the site location that will be used for this program,
and provide a line drawing of the space.
E. Evaluation
Describe how children will be evaluated for progress. What is the anticipated
length of stay for children in the program? Describe how decisions about
graduation from the program will be made. Discuss how children will be
transitioned back into a regular school setting. What data will you collect and
analyze to assure that you are meeting program objectives?
F. Collaboration
Describe how any collaborating school districts, agencies, and families have been
involved in the development of the educational program and how they will be
involved.
G.

Budget
All proposals must contain a line item budget showing the following income and
expenses for a school year, using the attached format:
1. Personnel expenses: please provide a personnel budget, including expenses
for teachers, aides, administrator;
2. Fringe benefits;
3. Operating expenses, itemized, with justification;
4. Travel expenses; and
5. Indirect costs, if any.
In addition, this section should show all projected funding sources. Other
possible funding streams include the following:
•
•
•
•

SEEK funds
Local District funds
Title I
Title IV-E (through the Department for Community Based Services)

Submission and Review Process
Each proposal must include a completed cover page and all of the elements listed under
“Proposal Application.” Proposals should be submitted to:
KECSAC
Eastern Kentucky University
521 Lancaster Avenue
104 Case Annex
Richmond, KY 40475
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Applications for SACF funding must be received by April 1st. Final approval is contingent on
available funding. Applications will be reviewed with input from collaborating agencies. A site
visit will be required prior to the final approval of the SACF application. The visit may include
representatives from KECSAC and the collaborating state agencies.
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Mental Health Day Treatment Services
For children and youth with emotional Disabilities
A mental health day treatment (MHDT) program is a treatment alternative that allows children
with emotional disabilities, as defined in KRS 200.503, to stay in their homes and communities
while receiving extensive emotional and behavior services from mental health professionals.
These services are more intense than found in a regular special education or alternative school
setting, but less intensive than in a residential treatment facility or psychiatric hospital setting.
Standards for MHDT programs were originally established in 1998 when a call for proposals was
issued by the then Department for Mental Health and Mental Retardation Services (MHMR).
MHMR Program Policies and Standards Manual (Relates to 902 KAR 2:060, Section III 4.B.2.e.
& f)
d. If the service is a day treatment program operated in conjunction with a school there
shall be a written agreement between the center and the local education authority
outlining the responsibilities of each agency for the day treatment program. The
written agreement shall include:
(1) Assurance that the mental health professional shall participate in the
formulation of the child’s Individual Education Plan;
(2) A description of less restrictive educational alternatives for children with
emotional and behavioral disorders available through the local education
authority;
(3) Assurance that teachers and classroom aides shall be certified;
(4) Assurance that the program shall be provided according to the school calendar
and provide a school day;
(5) Assurance that structured group therapy oriented toward goals shall be provided
by the center a minimum of two (2) times per week to each child for at least one
(1) hour;
(6) Assurance that individual therapy shall be provided by the Center at least one (1)
time weekly for one hour and shall be available as needed during program hours;
(7) Assurance that family therapy shall be available to clients and their families as
needed;
(8) Assurance that the services of a psychiatric nurse or a psychiatrist shall be
available to clients as needed;
(9) A description of how the mental health professional shall establish and maintain
the therapeutic milieu; and
(10) A provision for weekly meetings between mental health staff and education staff
to measure progress of students on short-term goals, identify therapeutic issues,
and set new short-term goals if indicated.
e. If the service is a day treatment program, each individual service plan shall include
provisions for involving the family in the program.
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Behavioral Health Standards of Care for KECSAC Funded Mental Health Day Treatment
Programs
The following information details additional behavioral health Standards of Care expected by all
KECSAC funded Mental Health Day Treatment Programs. These Standards of Care have been
determined in collaboration with KECSAC and the Department for Behavioral Health,
Developmental, and Intellectual Disabilities.
1. Interagency Agreement
• Specialized interagency agreement between the school district and the Community
Mental Health Center (CMHC) specifically outlining Mental Health Day Treatment
components and requirements outlined in the Request for Proposal.
• This interagency agreement cannot be the general agreement used between the
school district and the CMHC.
• The interagency agreement shall identify the responsibility of each party for the
provision of the following:
o Clinical Services:
 Continuing on-site supervision by a Behavioral Health Professional or
Behavioral Health Professional Under Supervision;
 Assurance that the Clinician shall participate in the formation of the child’s
Individual Education Plan;
 Assurance that the child will have an individual treatment plan which shall be
reviewed and revised as appropriate, at least every three (3) months, that
will include:
 Assurance that structured, goal-oriented group therapy shall be provided by
the mental health provider a minimum of two (2) times per week to each
child for at least one (1) hour;
 Assurance that individual therapy shall be provided by the mental health
provider at least one (1) time weekly for one (1) hour and shall be available
as needed during program hours;
 Assurance that family therapy shall be available to children and their families,
 Assurance that the services of a psychiatric nurse or psychiatrist shall be
available to clients as needed; and,
 A description of how the mental health provider shall establish and maintain
the therapeutic milieu.
o Educational Services:
 Kentucky State certified teachers;
 210 instructional days;
 Educational supports (classroom aides, textbooks);
 Educational facilities;
 Physical education and recreational therapies;
 Assurance that the program shall be provided according to the school
calendar and provide a school day;
 Assurance that educational services will comply with the criteria established
in the KECSAC Memorandum of Agreement.
Page | 16

o Collaborative Services:
 Transportation;
 Scheduled family involvement activities, and
 A provision for weekly meetings between mental health staff and education
staff to measure progress of children on short-term goals, identify
therapeutic issues, and set new short-term goals if indicated.
2. Eligibility for Services
The following are the requirements for eligibility for a child to receive KECSAC funded
Mental Health Day Treatment services:
• “State agency child” as defined by KRS 158.135, and
• A child who has been designated as a child with emotional disabilities as defined by
KRS 200.503, and
• A child who is having significant behavioral health issues at school, such that this
child is in need of a specialized school based mental health treatment program, and
• A child who, without this specialized school-based mental health treatment program
will be at significant risk for:
o removal from school
o academic failure
o placement in a higher level of care
• And, there is adequate documentation that the school has attempted multiple
interventions that have not been successful. This includes supportive data (e.g.
Response to Intervention documented), and
• A child who has been determined by a mental health professional through an initial
assessment to require this level of care.
3. Referral Process
• A Referral Form is completed by school personnel/clinician/family members or
others and includes documentation that that the child meets the eligibility
requirements listed above as well as any other information necessary for a smooth
transition to the Mental Health Day Treatment Program.
• As mentioned in the Eligibility for Services section, the final determination is made
by a mental health professional, who completes an initial assessment and
determines that the child requires a “Mental Health Day Treatment Program” level
of care.
4. Initial Treatment Planning
• An initial treatment plan is developed in collaboration with a treatment
team/Individual Education Plan team within one week of admission to the Mental
Health Day Treatment Program.
• A thorough mental health assessment is completed within 3 days of admission to
the Mental Health Day Treatment Program. A thorough mental health assessment
completed in the last 3 months prior to admission can substitute for one completed
within 3 days of admission.
• Information from the Referral Form, initial assessment and thorough mental health
assessment is used to help specify school-based mental health treatment issues,
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general graduation/discharge goals and a potential date of transition back to regular
school.
• The treatment planning team includes the caregiver and the child (if the child is over
9 years old).
5. Services
All services shall be provided in accordance with an individual treatment plan and shall
include, but not be limited to:
• Individual, group or family counseling;
• Positive behavioral support or social skills training;
• Treatment-based schooling financed by the LEA, as required by law (not covered
under Medicaid);
• Independent living skills for youth age 14 and above;
• Scheduled activities to promote family involvement and to empower the family to
meet the child’s needs;* and,
• Services designed to explorer and link with community resources before discharge
and to assist the child and family with transition to community services after
discharge.*
• The development with the individual and parent of caregiver of a crisis plan for nonprogram hours.
6. Ongoing Treatment Planning
• School-based mental health treatment issues are listed on the treatment plan with a
specific timeline/potential completion or graduation date and documentation that
evidence-based practices are being utilized. It is expected that this plan will include a
crisis prevention plan as well.
• It is expected that weekly meetings will occur between mental health staff and
education staff to measure progress of students on short-term goals, identify
therapeutic issues, and set new short-term goals if indicated.
7. Daily Activities
• The contracted mental health agency is expected to utilize evidence-based practices
for the population of clients served, such as those found within the Substance Abuse
& Mental Health Services Administration’s National Registry for Evidence-based
Programs and Practices (http://www.nrepp.samhsa.gov/).
• KECSAC funded Mental Health Day Treatment Program required group and
individual therapy services must occur on site at the Mental Health Day Treatment
Program during regular school hours.
8. Discharge Process
• A general discharge/graduation date and transition plan is established in
collaboration with the treatment team at the beginning of admission to the Mental
Health Day Treatment Program. The transition plan for continuing treatment
services should be addressed in the student IPI, IEP and/or treatment plan;
• Treatment goals are established within the outlined timeframe to meet the
expected discharge/graduation transition to regular school.
• Discharge goals support the successful transition back to the regular school.
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MEMORANDUM OF AGREEMENT
Kentucky Educational Collaborative For State Agency Children
Eastern Kentucky University
Fiscal Year 20XX
(July 1, 20XX - June 30, 20XX)

I.

INTRODUCTION
This agreement is made and entered into this ___________ day of ____________, 20XX,
by and between The Kentucky Educational Collaborative for State Agency Children
(KECSAC), Eastern Kentucky University, (hereinafter called the FIRST PARTY), a non-profit
educational institution, organized and existing by virtue of the Laws of the
Commonwealth of Kentucky, and School District, (hereinafter called the SECOND PARTY),
a non-profit educational institution, organized and existing by virtue of the Laws of the
Commonwealth of Kentucky.
WHEREAS, the FIRST PARTY has been directed by the Justice Cabinet, Cabinet of Health
and Family Services and Kentucky Department of Education (collectively referred to
herein as “CABINETS”) to provide collaborative educational services; and
WHEREAS, the FIRST PARTY has concluded that it would not be feasible to provide some
of such services from its facilities; and
WHEREAS, the SECOND PARTY is available and would be qualified to provide a system
which would meet the approval of the aforementioned cabinets; and
WHEREAS, the FIRST PARTY desires to avail itself of the services of the SECOND PARTY;
NOW, THEREFORE, it is mutually agreed by and between the parties as follows:

II.

SCOPE OF WORK
The SECOND PARTY will provide to state agency children in Programs a 210 day
instructional program that includes a traditional instructional school calendar that is
approved by KDE as well as an extended school program which is in compliance with the
Statutes and Regulations governing the CABINETS as they relate to state agency children
in the Commonwealth of Kentucky. In addition to the terms and conditions described
below, the SECOND PARTY also agrees to abide by all terms and conditions set forth
under the Master Agreement between FIRST PARTY and the CABINETS.

III.

PERIOD OF PERFORMANCE
Each program is for a period of twelve months, beginning July 1, 20XX, with an end date
of June 30, 20XX. The program may require a multi-year effort and each subsequent year
will be dealt with separately and will require a new Memorandum of Agreement.
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Initiation and continuation of this agreement are contingent upon FIRST PARTY’S receipt
of funding from the CABINETS.
IV.

DUTIES OF THE FIRST PARTY
1. The FIRST PARTY will provide the services of the Director of KECSAC or other KECSAC
personnel to facilitate the distribution of the funds as described herein.
2. The FIRST PARTY will provide for all of the normal administrative requirements as
established by the CABINETS.

V.

DUTIES OF THE SECOND PARTY – School District
1. The SECOND PARTY will provide the services of a school administrator as the overall
school district program(s) director, or a substitute acceptable to both parties.
2. Time and effort sheets will be maintained by the school administrator for staff
providing services for each program under this Agreement. All wages and fringe
benefits required hereunder will be provided within the terms of funding in this
Agreement.
3. Personnel assigned by the school district to the program will be afforded all of the
amenities of School District faculty and/or staff. Such project personnel will be
employees of the SECOND PARTY with selection dismissal, and all other employment
decisions the responsibility of the SECOND PARTY.
4. Normal SECOND PARTY accounting procedures will be employed and records will be
made available for inspection at the request of the FIRST PARTY for a period of up to
five years beyond the termination date of a program.
5. The SECOND PARTY shall sign and return the Memorandum of Agreement, including all
attachments, to the FIRST PARTY within ninety (90) days of issuance or no later than
September 15. The FIRST PARTY may decrease funding by quarterly increments for
noncompliance with the submission deadline. If the Memorandum of Agreement is
submitted but is incomplete, the FIRST PARTY has the authority to hold reimbursement
for expenses until a completed Memorandum of Agreement is submitted to the FIRST
PARTY.
6. The SECOND PARTY shall maintain an inventory of all items purchased with KECSAC
funds. All items purchased with KECSAC funds remain the property of FIRST PARTY.
7. The SECOND PARTY shall notify the FIRST PARTY in writing, no less than 30 days in
advance, when a state agency program will be closed.
8. The SECOND PARTY agrees to return all purchased items to the FIRST PARTY within 30
days of the closing date of a program.
9. The SECOND PARTY shall submit a new application for funds should an existing KECSAC
program move to the SECOND PARTY’S district and if the SECOND PARTY is seeking
funding for any activities or items not specified herein.
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10. The SECOND PARTY shall immediately notify FIRST PARTY in writing of any problems,
complaints or allegations relating to the use or administration of KECSAC funds or any
program supported, in whole or part, by KECSAC funds. SECOND PARTY shall send such
notification to FIRST PARTY at:
KECSAC
104 Case Annex
Eastern Kentucky University
521 Lancaster Avenue
Richmond, KY 40475
11. The parties recognize that FIRST PARTY is an agency of the state and as such is vested
with sovereign immunity, and nothing in this agreement shall be construed as a waiver
of such immunity. SECOND PARTY agrees, to the extent permitted by law, to indemnify
and hold harmless the FIRST PARTY from any and all liability, loss or damage that FIRST
PARTY may suffer resulting from the acts or omissions of SECOND PARTY’S employees
or agents relating to this Agreement.
VI.

COSTS AND PAYMENTS
1. On a quarterly cost reimbursement basis, the FIRST PARTY will request that payments
be made by Kentucky Department of Education to the SECOND PARTY the cost, not to
exceed approved requested funds, for direct labor, supplies, subcontracts, and
incidental expenses necessary for the execution of the work. The SECOND PARTY will
bill the FIRST PARTY in MUNIS project budget report format quarterly for expenditures
as actual expenses are incurred (as requested). The budget is attached as
ATTACHMENT 1 and incorporated herein by reference. New Memorandum of
Agreements with an updated annual budget will be completed each year for each
program.
2. The SECOND PARTY will provide documentation, in MUNIS format, that itemizes all
funds that the SAC program generates including KECSAC and SEEK funds. Any KECSAC
funds not expended by June 30th of the current fiscal year will be deducted from the
program’s next fiscal year allocation amount.
3. The SECOND PARTY agrees that if a program closes during the year, the SECOND PARTY
will be reimbursed up to 25% of the allocated amount if the program closed on or
before September 30th, up to 50% if the program closed on or before December 31st
and up to 75% if the program closed on or before April 30th.
4. If a program receives the full amount of allotted funds and that program closes without
having spent all of the funds, the SECOND PARTY agrees to return any unspent funds.

VII. RENEWAL
The parties hereby understand that each program may be renewed for additional
periods under these terms as may be mutually agreed upon in writing.
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VIII. CABINETS
The SECOND PARTY will comply with all provisions of the CABINETS included in the
attachments to this Memorandum of Agreement and all applicable provisions of the
Master Agreement between the CABINETS and FIRST PARTY.
IX.

ENDORSEMENTS
Both parties have executed this Agreement by duly authorized officers.

X.

PROGRAM GUIDELINES

KRS 605.110 requires that children maintained in a facility or program operated, contracted or
financed by the CABINETS shall as far as possible, maintain a common school education.
In this regard, SECOND PARTY’S educational administrative staff, supervisors and teachers:
1. Shall meet Kentucky educational certification requirements and be evaluated in
accordance with local school district policy.
2. Shall complete a formal or informal academic assessment of the educational needs of
all SAC, and vocational needs of SAC aged fourteen (14) and up or in eighth grade and
above, within the first 30 days after admission to an on-site program.
3. Shall, at on-site programs, provide the treatment program director an opportunity to
interview prospective new teachers for the on-site state agency school program when
filling a teacher vacancy. At on-site programs, the treatment program director shall
provide the local school district with interview results regarding the applicants’
suitability for teaching in the on-site state agency school program.
4. Shall designate a school administrator who will be the instructional leader of the state
agency children educational program(s). School administrators shall attend two
statewide meetings of the State Agency Children School Administrators Association
(SACSAA) scheduled by the FIRST PARTY with the advice of the KECSAC Interagency
Advisory Group and SACSAA. The SACSAA meetings are scheduled as follows:
Fall Statewide Meeting:

September

Spring Statewide Meeting:

March

5. Shall ensure school administrators attend additional meetings upon thirty (30) days
written notification from the FIRST PARTY or the CABINETS.
6. Shall be responsible to ensure school administrators complete and timely submit
information upon request from the CABINETS and/or the FIRST PARTY.
7. Shall ensure the school administrator, or a designee, participates in treatment planning
conferences and team meetings for state agency children in programs they serve.
8. Shall comply with all policies of the CABINETS relative to the care and treatment of
state agency children.
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9. Shall, at on-site programs, provide a professional development plan for all certified
staff working in state agency children programs. All educators new to a state agency
children’s program shall attend the “New Educators Training,” which is scheduled for
XXXX. 505 KAR 1:080 recommends that three (3) non-instructional days per year be
used for professional development designed for state agency children teachers.
10. Shall, at on-site programs, maintain average teacher pupil ratios not to exceed: No
more than ten (10) students to one (1) teacher without a classroom aide; and no more
than fifteen (15) students to one (1) teacher with a classroom aide; and shall comply
with 505 KAR 1:080 relating to students with educational disabilities. This ratio must be
maintained during the regular and extended school calendar.
11. Shall provide the state required days of direct educational services for each state
agency child. Students enrolled in a KECSAC program are also required to attend an
extended school program for an annual total of 210 instructional days which is in
compliance with 505 KAR 1:080. A minimum of four hours of direct instruction is
required for each of the extended school days.
12. Shall develop, in coordination with the Individual Treatment Plan (ITP) for each state
agency child, an Individual Plan of Instruction (IPI) or for youth determined to have an
educational disability, an Individual Educational Plan as governed by 505 KAR 1:080.
13. Shall recognize state agency children status as an exigent circumstance for purposes of
GED testing.
14. Shall administer to state agency children the same assessments administered to other
public school youth and shall be included in the accountability as specified in 703 KAR
5:040.
15. Shall, at on-site programs, develop portfolios consistent with the content requirements
of the state’s assessment program. Shall send the state agency child's portfolio to the
receiving school as part of the education records when youth transition from a
program.
16. Shall request of sending school the educational records for all state agency children.
Upon receipt of the school records, the SECOND PARTY shall notify within five (5) days
the sending school of the state agency child’s enrollment. Upon receipt of the school
records, the state agency program shall notify the sending school district office of the
pupil personnel director that the child is now in school attendance and not a drop out.
17. Shall ensure that the educational records of state agency children be forwarded to the
receiving schools within five (5) school days following the release of the youth from the
program.
18. Shall prepare an Educational Passport as required by KRS 158.137 and 605.110(3)(e).
19. Shall comply with all provisions of KRS Chapters 158, 161, 610, 635, 640, 645, 505 KAR
1:080, 922 KAR 1:300 and 922 KAR 1:305.
20. Shall maintain a current copy of the “Child Caring Facility License” issued by the State
of Kentucky documenting the license capacity and type of program for each non-state
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operated or non-state contracted program for which the SECOND PARTY is requesting
funding or otherwise have filed for a renewal sufficiently in advance of the expiration
of any license.
21. Shall submit to the FIRST PARTY, a total educational budget in project budget report
MUNIS format for each program providing education to state agency children as
Attachment 1 and a comprehensive annual budget as Attachment 2, attached hereto
and incorporated herein by reference.
22. Shall provide to all state agency children an extended school calendar of two hundred
and thirty (230) days with two hundred and ten (210) instructional days in accordance
to 505 KAR 1:080. An Educational Calendar Worksheet outlining the two hundred and
thirty (230) days shall be submitted as Attachment 3, incorporated herein by
reference, with the annual Memorandum of Agreement. If changes are made to the
calendar during the year, an updated calendar shall be submitted to KECSAC. In
addition, shall attach a copy of its plan to make up days missed due to adverse weather
or other district planned activities as Attachment 4, incorporated herein by reference.
23. Shall submit the SEEK Calculation Worksheet as Attachment 5. Such SEEK Calculation
Worksheet, as may be amended, is attached as Attachment 5, hereto and incorporated
herein by reference.
24. Shall submit and maintain a current copy of the Interagency Agreement between the
SECOND PARTY and the program or documentation explaining why such interagency
agreement is not required. If the program is a Mental Health Day Treatment facility, a
current copy of the Interagency Agreement between the program and the approved
service provider is required, including a copy of the current service provider’s contract.
Such Interagency Agreement, as may be amended, is attached as Attachment 6, hereto
and incorporated herein by reference.
25. Shall attach a copy of the Program Improvement Plan (PIP) developed using CATS data,
KECSAC Program Reviews and any other surveys or data collected by individual
programs. The implementation and assessment of the PIP is solely the responsibility of
the SECOND PARTY. Such Program Improvement Plan, as may be amended, is attached
as Attachment 7, hereto and incorporated herein by reference.
26. Shall attach a copy of the Implementation and Impact Check based upon the submitted
20XX-20XX Program Improvement Plan for the program. Such Implementation and
Impact Check, as may be amended, is attached as Attachment 8, hereto and
incorporated herein by reference.
27. Shall attach a copy of the program’s Student Transition Plan (STP) that outlines the
transition procedures for state agency children. The implementation and assessment of
the STP is solely the responsibility of the SECOND PARTY. The transition planning to a
post school setting shall comply with the STP and service requirements of the
Individuals with Disabilities Education Act (IDEA), enacted as 20 USC 1400 to 1491o,
and 707 KARA 1:220 for students with educational disabilities. Such Student Transition
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Plan, as may be amended, is attached as Attachment 9, hereto and incorporated
herein by reference.
SECOND PARTY
School District

Name
Superintendent

FIRST PARTY
Eastern Kentucky University

Date

Associate Vice President for Research

KECSAC Director

Date

Date
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Impact of Successful State Agency Children Programs
Successful state agency children programs will develop the capacity to maintain learning
environments that are nurturing and have protective factors that assist students in being
resilient. These resiliency factors counter situations that put students at risk of school failure.
Therefore, state agency children programs are to be assisted in their efforts to decrease school
failure by increased positive student outcomes through effective planning, implementation and
evaluation of prevention, intervention, treatment and recovery strategies that:
•
•
•
•
•
•
•
•
•
•
•
•

maintain emotionally and physically safe, orderly, and caring learning environments;
provide environments that promote mental health
increase student achievement as measured by state and local accountability
requirements;
increase parental input and involvement at all levels;
reduce dropout, suspension, expulsion, and increase student retention rates;
increase student attendance and graduation rates;
provide a smaller teacher/student ratio;
maintain sensitive and responsive learning environments;
involve families and communities in achieving the mission and goals of the program as
measured by student outcomes;
develop appropriate behaviors and social skills and includes individual and group
therapy, behavior management and social skills training based on the individual needs
of each student;
advance the concept of state agency children programs as avenues of opportunity for
positive student outcomes; and
enable students to make successful choices.

Components for Consideration When Establishing a State
Agency Children Educational Program
Effective Program Design
A general review of the research suggests that the following characteristics contribute to
effective state agency children educational programs:











strong, highly effective, visionary, and supportive leaders;
warm and caring teachers and other staff;
high level of student and staff engagement;
high expectations for staff and students;
staff that is knowledgeable about alternative education programs;
staff that choose to work in the program, not placed there as punitive action for
performance
designed to provide long term intervention;
holistic approach in the delivery of services to students;
small teacher to student ratios;
flexible and individualized in their design and delivery of instruction;
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sufficient support staff and a comprehensive counseling component;
establish a sense of “community and family”;
safe, orderly, caring, and inviting learning environment is the priority;
school-wide standards for conduct, interaction, and engagement; and
fair and equitable policies and procedures that are free of arbitrary and capricious
features.

Ineffective Program Design
A general review of the research suggests that the following characteristics contribute to
ineffective state agency children educational programs:














mission not clearly defined;
target population not clearly determined;
“choice” is not a factor in the assignment of administrator or staff;
purpose and mission of the program is punitive;
design and operation of the program is punitive;
program is punitive by the deprivation of or lack of access to needed resources;
rigid implementation and application of existing policies, rules, regulations, and
procedures;
non-responsive to the needs of the students;
insufficient staff development opportunities;
insufficient opportunities for continuous growth and support of staff;
insufficient resources to support the mission and goals of the program;
programs are “hidden” without sufficient guidance, review, or support;
policies, procedures, and practices are arbitrary and capricious.
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Diagnostic Review
The Diagnostic Review, a performance driven system, focuses on conditions and processes
within a school that affect student performance and organizational effectiveness. The review is
conducted by a team of highly qualified evaluators and is designed to energize and equip the
leadership and stakeholders of a school to achieve higher levels of performance and address
those areas that may be hindering efforts to reach desired performance levels. The Diagnostic
Review team uses the AdvancED Standards for Quality Schools to guide the evaluation process.

AdvancED Standards for Quality Schools
Standard 1: Purpose and Direction
The school maintains and communicates a purpose and direction that commit to high
expectations for learning as well as shared values and beliefs about teaching and learning.
Indicator 1.1
The school engages in a systematic, inclusive, and comprehensive process to review,
revise, and communicate a school purpose for student success.
Indicator 1.2
The school leadership and staff commit to a culture that is based on shared values and
beliefs about teaching and learning and supports challenging, equitable educational
programs and learning experiences for all students that include achievement of
learning, thinking, and life skills.
Indicator 1.3
The school’s leadership implements a continuous improvement process that provides
clear direction for improving conditions that support student learning.

Standard 2: Governance and Leadership
The school operates under governance and leadership that promote and support student
performance and school effectiveness.
Indicator 2.1
The governing body establishes policies and supports practices that ensure effective
administration of the school.
Indicator 2.2
The governing body operates responsibly and functions effectively.
Indicator 2.3
The governing body ensures that the school leadership has the autonomy to meet goals
for achievement and instruction and to manage day-to-day operations effectively.
Indicator 2.4
Leadership and staff foster a culture consistent with the school’s purpose and direction.
Indicator 2.5
Leadership engages stakeholders effectively in support of the school’s purpose and
direction.
Indicator 2.6
Leadership and staff supervision and evaluation processes result in improved
professional practice and student success.
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Standard 3: Teaching and Assessing for Learning
The school’s curriculum, instructional design, and assessment practices guide and ensure
teacher effectiveness and student learning.
Indicator 3.1
The school’s curriculum provides equitable and challenging learning experiences that
ensure all students have sufficient opportunities to develop learning, thinking, and life
skills that lead to success at the next level.
Indicator 3.2
Curriculum, instruction, and assessment are monitored and adjusted systematically in
response to data from multiple assessments of student learning and an examination of
professional practice.
Indicator 3.3
Teachers engage students in their learning through instructional strategies that ensure
achievement of learning expectations.
Indicator 3.4
School leaders monitor and support the improvement of instructional practices of
teachers to ensure student success.
Indicator 3.5
Teachers participate in collaborative learning communities to improve instruction and
student learning.
Indicator 3.6
Teachers implement the school’s instructional process in support of student learning.
Indicator 3.7
Mentoring, coaching, and induction programs support instructional improvement
consistent with the school’s values and beliefs about teaching and learning.
Indicator 3.8
The school engages families in meaningful ways in their children’s education and keeps
them informed of their children’s learning progress.
Indicator 3.9
The school has a formal structure whereby each student is well known by at least one
adult advocate in the school who supports that student’s educational experience.
Indicator 3.10
Grading and reporting are based on clearly defined criteria that represent the
attainment of content knowledge and skills and are consistent across grade levels and
courses.
Indicator 3.11
All staff members participate in a continuous program of professional learning.
Indicator 3.12
The school provides and coordinates learning support services to meet the unique
learning needs of students.

Standard 4: Resources and Support Systems
The school has resources and provides services that support its purpose and direction to ensure
success for all students.
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Indicator 4.1
Qualified professional and support staff are sufficient in number to fulfill their roles and
responsibilities necessary to support the school’s purpose, direction, and the
educational program.
Indicator 4.2
Instructional time, material resources, and fiscal resources are sufficient to support the
purpose and direction of the school.
Indicator 4.3
The school maintains facilities, services, and equipment to provide a safe, clean, and
healthy environment for all students and staff.
Indicator 4.4
Students and school personnel use a range of media and information resources to
support the school’s educational programs.
Indicator 4.5
The technology infrastructure supports the school’s teaching, learning, and operational
needs.
Indicator 4.6
The school provides support services to meet the physical, social, and emotional needs
of the student population being served.
Indicator 4.7
The school provides services that support the counseling, assessment, referral,
educational, and career planning needs of all students.

Standard 5: Using Results for Continuous Improvement
The school implements a comprehensive assessment system that generates a range of data
about student learning and school effectiveness and uses the results to guide continuous
improvement.
Indicator 5.1
The school establishes and maintains a clearly defined and comprehensive student
assessment system.
Indicator 5.2
Professional and support staff continuously collect, analyze, and apply learning from a
range of data sources, including comparison and trend data about student learning,
instruction, program evaluation, and organizational conditions.
Indicator 5.3
Professional and support staff are trained in the evaluation, interpretation, and use of
data.
Indicator 5.4
The school engages in a continuous process to determine verifiable improvement in
student learning, including readiness for and success at the next level.
Indicator 5.5
Leadership monitors and communicates comprehensive information about student
learning, conditions that support student learning, and the achievement of school
improvement goals to stakeholders.
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Standards and Indicators
The Nine Standards for School Improvement
State Agency Children educational programs follow the educational Standards and Indicators
for School Improvement established by the Kentucky Department of Education, which focuses
on high expectations for teaching and learning. These standards are used by the Program
Improvement Specialists when monitoring the educational component of the program.

Standard 1: Academic Performance - Curriculum
The program develops and implements a curriculum that is rigorous, intentional, and aligned to
state and local standards.
Performance Expectations:
Recognize and encourage implementation of good instructional practices that motivate and
increase student achievement.

Standard 2 - Academic Performance - Classroom Evaluation/Assessment
The school/program utilizes multiple evaluation and assessment strategies to continuously
monitor and modify instruction to meet student needs and support proficient student work
Performance Expectations:
The school leader creates both a focused mission to improve student achievement and a vision
of the elements of school, curriculum, and instructional practices that make higher
achievement possible.
The school leader uses data to initiate and continue improvement in school and classroom
practices as well as student achievement.

Standard 3 - Academic Performance - Instruction
The school’s instructional program actively engages all students by using effective, varied, and
research-based practices to improve student academic performance.
Performance Expectations:
The school leader recognizes and encourages implementation of instructional practices that
best motivate and increase student achievement.

Standard 4 - Learning Environment - School Culture
The district, schools, and program function as an effective learning community and support a
climate conducive to performance excellence.
Performance Expectations:

The school leader sets high expectations for all students to learn higher-level content.

Standard 5 - Learning Environment - Student, Family & Community Support
The district, schools, and program work with families and community groups to remove barriers
to learning in an effort to meet the intellectual, social, career, and developmental needs of
students.
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Performance Expectations:
The school leader sets high expectations for all students to learn at higher-level content. The
school leader keeps everyone informed and focused on student achievement.
The school leader makes parents partners in the student's education and creates a structure for
parent and educator collaboration.

Standard 6 - Learning Environment - Professional Growth, Development &
Evaluation
The school/district provides research-based, results driven professional development
opportunities for staff and implements performance evaluation procedures in order to improve
teaching and learning.
Performance Expectations:
The school provides research-based, results driven professional development opportunities for
staff and implements performance evaluation procedures in order to improve teaching and
learning.

Standard 7 - Efficiency - Leadership
School/district instructional decisions focus on support for teaching and learning, organizational
direction, high performance expectations, creating a learning culture, and developing
leadership capacity.
Performance Expectations:
The school leader creates both a focused mission to improve student achievement and a vision
of the elements of school, curriculum, assessment, and instructional practices that make higher
achievement possible.

Standard 8 - Efficiency - Organizational Structure & Resources
There is evidence that the school is organized to maximize use of all available resources to
support high student and staff success.
Performance Expectations:
The school leader acquires and uses resources wisely for the purpose of student achievement.
The school leader uses and organizes time in innovative ways to meet the goals and objectives
of school improvement.

Standard 9 - Efficiency - Comprehensive & Effective Planning
The school/district develops, implements, and evaluates a comprehensive school improvement
plan that communicates a clear purpose, direction and action plan focused on teaching and
learning.
Performance Expectations:
The school leader uses data to initiate and continue improvement in school and classroom
practices and student achievement.
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Program Evaluation
KECSAC Program Improvement Process
Standards, Indicators, Descriptors and Evidence (SIDE)
Program improvement is a systematic, deliberate process that requires continuous focus on
planning, data analysis, and student outcomes. To facilitate program improvement, a site visit is
conducted annually. During the visit program improvement specialists will review records, visit
classrooms, review lesson plans, and interview teachers, students administrators and
counselors to determine if and how well programs are following the Kentucky Standards and
Indicators for School Improvement, Program of Studies and Kentucky Core Content.
The following document is called the KECSAC Standards, Indicators, Descriptors and Evidence
(SIDE). It is a tool designed to clearly define what a Fully Functioning program looks like. The
Descriptors and types of Evidence have been carefully constructed to describe what types of
activities should be happening at a Fully Functioning program as well as to illustrate the types of
evidence that should be available for review during the program improvement site visit.
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KECSAC Standards, Indicators, Descriptors and Evidence (SIDE)
ACADEMIC PERFORMANCE
Standard 1 – Curriculum
The program develops and implements a curriculum that is rigorous, intentional, and aligned to state and local standards.
Indicators
1.1a There is evidence that the curriculum is aligned
with the Academic Expectations, Core Content for
Assessment, Transformations and the Program of
Studies.
1.1b The district initiates and facilitates discussions
among schools regarding curriculum standards to
ensure they are clearly articulated across all levels (P12).

1.1c The district initiates and facilitates discussions
between schools in the district in order to eliminate
unnecessary overlaps and close gaps.

Descriptors
The curriculum defines what students should know
and be able to do based on standards documents;
promotes in-depth study; connects with different
content areas; and addresses age and
developmental levels.
The district, schools, and program initiate and
facilitate discussions about curriculum across
grades levels (vertically) and content areas
(horizontally).

District leadership systematically initiates and
facilitates discussions among school staffs to
eliminate gaps or overlaps in the curriculum within
each school and between schools.

•
•
•
•

Evidence
Kentucky’s Core Content for Assessment
Program of Studies
District Aligned Curriculum
Unit/Lesson Plans

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Content Integration
Curriculum Mapping
Departmentalization/Grouping
Collaboration with Regular Schools
Observation/Interview
Meeting Records (i.e.. Agendas, Minutes)
Individual Growth Plans
Individual Education Plan (IEP)
School/District Meeting Records
Curriculum Mapping
Unit/Lesson Plans
Faculty Meetings
Meeting Records (i.e. Agendas, Minutes)
Interviews
School/District Meeting Records
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Indicators
Descriptors
1.1d There is evidence of vertical communication
The program identifies and documents transition
with an intentional focus on key curriculum transition points among grade levels and core and non-core
points within grade configurations (e.g., from
content areas.
primary to middle and middle to high).

•
•
•
•
•

1.1e The school curriculum provides specific links to
continuing education, life and career options.

The curriculum includes a variety of options for
continuing education; experiences for career
options; preparation to be useful citizens; and
development of an Individual Graduation Plan
(IGP).

1.1f There is in place a systematic process for
monitoring, evaluating and reviewing the curriculum.

The program has a systematic on-going process in
place to monitor, review, and evaluate curriculum
at least annually.

1.1g The curriculum provides access to a common
academic core for all students.

The curriculum demonstrates high expectations,
higher order thinking, and problem solving;
addresses the learning needs of all; and
communicates standards and expectations to all
students.

•
•
•
•

Evidence
Common Planning Time
Mapping
Interdisciplinary Units
Core Content for Assessment
Categories/Sub-Categories
Unit/Lesson Plans with Re-teaching and
Enrichment

•
•

Master Schedule
Student Schedules/IGP
Core/Non-Core Content
Non-Academic Rates (i.e., dropout,
graduation, transition to adult life)
Career Assessment
Individual Growth Plans

•
•
•
•
•
•
•
•
•
•
•

Needs Assessment Data
Results Documents
Meeting Schedule/Minutes
Committee/Work Group Membership
Interviews
School/District Meeting Records
Master Schedule
Teacher Certification/Assignments
Student Class Schedules
Unit/Lesson Plans
Interviews

Page | 35

Indicators
* 1.a Curriculum selection is dependent on student
grade levels, performance levels, learning styles,
multiple intelligences, emotional intelligences,
behavior management needs; and includes control
for individual and small group instruction.

Descriptors
Needs assessment data is used to identify
individual student academic; behavior, social,
emotional, attitude/relationship; and
career/vocational instructional levels.

Evidence
State Tests (i.e., KCCT, CTBS),
Other Academic Standardized Tests (i.e.,
behavior rating scales, social maturity
surveys, learning styles/multiple
intelligence assessments, career interest
inventories).
Classroom/Treatment Assessments
Collaboration Between Education and
Treatment Staff
IEP
Gap Analysis Data

•
•

•
•
•
•
*1.b Character education, social skills, life skills, and
behavior competence curricula are integrated with
the education and treatment program components.

Curricula are integrated within academic content
areas; taught as a standalone course or teamtaught; or addressed during individual/group
treatment sessions.

*1.1c Discussion takes place among education and
treatment staff regarding curriculum standards.

The district, schools, and program initiate and
facilitate discussions about curriculum across
grades levels (vertically) and content areas
(horizontally).

•

Treatment/Educational Staff Meeting
Schedule/Minutes
Unit/Lesson Plans
Master Schedule
Interviews/Observation
Content Integration
Curriculum Mapping
Departmentalization/Grouping
Collaboration with Regular Schools
Observation/Interview

•
•
•
•
•
•
•
•
•
•

* Alternative Education Research-Based Strategies

Meeting Records (i.e.. Agendas, Minutes)
School/District Meeting Records
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Standard 2 – Assessment
The school/program utilizes multiple evaluation and assessment strategies to continuously monitor and modify instruction to meet student needs and support
proficient student work
Indicators
2.1a Classroom assessments of student learning are
frequent, rigorous and aligned with Kentucky’s core
content.
2.1b Teachers collaborate in the design of authentic
assessment tasks aligned with core content subject
matter.
2.1c Students can articulate the academic
expectations in each class and know what is required
to be proficient.

2.1d Test scores are used to identify curriculum gaps.

2.1e Multiple assessments are specifically designed
to provide meaningful feedback on student learning
for instructional purposes.
2.1f Performance standards are clearly
communicated, evident in classrooms and
observable in student work.

Descriptors
Assessments are aligned with the curriculum,
frequent, and provide a variety of opportunities to
measure learning; are rigorous, authentic, and
based on multiple sources of assessment data.
Assessments are valid, appropriate, and reflect
authentic assessment tasks.

Students articulate what they know and
communicate strengths; teachers collaborate and
use scoring guides (rubrics).

School staff analyzes assessment results and
disaggregates data to identify curriculum gaps to
determine what students know and are able to do.

Multiple opportunities and forms of classroom
assessments provide meaningful feedback for
students.
Performance standards and performance level
descriptions are used to develop scoring guides
(rubrics), to create student work models, and to
ensure that assessment tasks are age appropriate.

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Evidence
Student Performance Reports
Unit/Chapter Test Results
Student Work Samples
Student Portfolios/Writing Portfolios
Test Item Analysis
Release Items/Scrimmage Tests
Test Results, Projects, Models
Unit/Lesson Plans
Student Work Samples
Classroom Test Results
Meeting Schedule/Minutes
Scoring Guide (Rubric)
Interviews and Observation
School/District Meeting Records
Individual Student Performance (i.e., Core
Content for Assessment/sub-categories and
other diagnostic assessments)
Teacher-Made Tests
Standardized Achievement Tests
Multiple Choice Test-Taking Results
Open-Response Test-Taking Results
Writing Portfolio Samples
Portfolios, Projects, Research
Observation
Displays
Examples/Models/Benchmarks/Released
Items
Unit/Lesson Plans
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Indicators
2.1g Implementation of the state-required
Assessment and Accountability Program is
coordinated by school and district leadership.

2.1h Samples of student work are analyzed to inform
instruction, revise curriculum and pedagogy, and
obtain information on student progress.

*2.a Formal and informal assessments are used to
identify causes of behavior, reasons for the
behaviors, replacement behaviors, student
interview/involvement, and use of multi-component
interventions that influence students.

Descriptors
The district, schools, and program provide
disaggregated results, purposes of assessment;
training, test-taking practice, sequenced
approaches to writing portfolios development, and
monitoring of the development of scoring guides.
Teachers and other educational staff collaborate
and regularly analyze classroom assessments.

Universal, targeted, and intensive intervention
strategies are used throughout the school, within
classrooms, and for individual students,
respectively.

*2.b Education and treatment staff collaborates, use
behavior, social rating, learning styles, and career
interest assessments to improve student learning.

The program and classroom learning environment
is safe and orderly, highly structured, and positive
rather than punitive.

**2.c Youth are assessed formally and/or informally
within 30 days of enrollment to determine
educational needs.

Yes/No

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Evidence
District/School/Program Disaggregated SubGroup Data
Student Cumulative Folder Information
Due Process Folder Information
IEP, IPI, ILP/IGP, GSSP
Meeting Records (i.e. Agendas, Minutes)
Result Documents
Observation
School/District Meeting Records
Student Work Samples
Safe School Plan
Instructional Discipline Plan
Functional Behavior Assessments
Behavioral Intervention Plans
Individual Student Assessment Results
Point/Level Systems
Modeling
Safe School Plan
Code of Conduct
Staff, Family, Student Handbooks
Mission, and Belief Statements
Classroom Rules and Routines
Meeting Schedule/Minutes
Program and Student Assessment Data
School/District Meeting Records
Student Assessments
Cumulative Folders
Passports/STI (SSTS)
IEP, IPI, ILP/IGP, GSSP

* Alternative Education Research-Based Strategies
** KECSAC (documentation required)

Page | 38

Standard 3 – Instruction
The school’s instructional program actively engages all students by using effective, varied, and research-based practices to improve student academic
performance.
Indicators
3.1a There is evidence that effective and varied
instructional strategies are used in all classrooms.

Descriptors
Teachers use a variety of student-centered
instructional strategies; address various learning
styles and multiple intelligences; require higher
order thinking; and integrate content.

3.1b Instructional strategies and learning activities are
aligned with the district, school and state learning
goals, and assessment expectations for student
learning.
3.1c Instructional strategies and activities are
consistently monitored and aligned with the changing
needs of a diverse student population to ensure
various learning approaches and learning styles are
addressed.

Instruction is aligned with the state and district,
curriculum, and learning activities require students
to complete assessment tasks similar to those on
state assessments.
Leadership monitors unit/lesson plans and
instruction; ensures that learning needs and styles
are addressed; and supports instruction that is
connected to real-life experiences.

3.1d Teachers demonstrate the content knowledge
necessary to challenge and motivate students to high
levels of learning.

Certified teachers in specific content areas are
recruited and assigned to certified areas;
participate in PD; demonstrate content knowledge
and communication skills.

3.1e There is evidence that teachers incorporate the
use of technology in their classrooms.

Technology is an integral part of instruction used
regularly; and is available and accessible to all
students.

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Evidence
Lesson Plans (i.e., goals, objectives, activities,
materials, assessment)
Equipment and Supplies
Appropriate Physical Space
Strategies (i.e., direct, indirect, student
centered, peer, collaborative)
Unit/Lesson Plans
Assessments (i.e., KCCT, CTBS, classroom)
Writing Portfolios
Open Response/On-Demand Writing
Classroom Observations
Staff Performance Evaluations
Unit/Lesson Plans
Curriculum
Student Individual Assessments
IEP, IPI, ILP/IGP, GSSP
Certificates, Diplomas, References
Teacher Interview Results
Individual Growth Plans
Observation
Evaluation
PD/Workshop Attendance and Collegial
Collaboration
E Unit/Lesson Plans
Observations
Hardware, Software, Internet
Laboratories and Learning Centers
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Indicators
3.1f Instructional resources (textbooks, supplemental
reading, technology) are sufficient to effectively deliver
the curriculum.

Descriptors
A variety of print and electronic resources are
available that reflect diversity, multiculturalism, and
are developmentally appropriate.

3.1g Teachers examine and discuss student work
collaboratively and use this information to inform their
practice.

Teachers meet regularly to analyze student work,
writing samples, and released items: and apply a
process to examine student work.

3.1h There is evidence that learning is extended outside
of the classroom setting and is frequent, monitored and
tied to instructional practice.

*3.a High-quality academic instruction that is aligned
with individual student learning needs is evident.

Learning outside the classroom setting is frequent,
monitored and intentionally extends student learning
and provides opportunities for authentic application.

Teachers use direct instruction and learning
strategies; control for difficulty of instruction; use
small, interactive groups; and employ directed
response and questioning of students.

*3.b Highly structured classrooms include behavior
management and student self-management skill
instruction.

Teachers use point level systems for structure; selfmanagement skills are taught; high rates of positive
reinforcement are observed; high academic
expectations are stressed; and transition strategies
are used.

*3.c High-quality diagnostic instruction has value,
meaning, and relevance for students.

Teachers use diagnostic instruction to monitor
student learning that are correlated with the
curriculum.

**3.d All educators meet state certification
requirements.

•

* Alternative Education Research-Based Strategies

Yes/No

•
•
•
•
•
•
•
•
•
•

Evidence
Equipment, Supplies, Materials
Curriculum
Textbooks, Media Center Availability
Unit/Lesson Plans
Schedule/Meeting Minutes
Portfolios, On-Demand Writing Samples
KCCT Released Items
Open Response/Multiple Choice Test Results
Program of Studies/Core Content for
Assessment Categories and Sub-Category
Analysis Results
Lesson Plan/Units of Study
Student Samples
Schedule
Formative Assessment Grades
Extended School Services (ESS) Records
Observation
Unit/Lesson Plans
Student Needs Assessment Data
IEP, IPI, ILP/IGP, GSSP
Supplemental and Extended Curriculum

•
•
•
•
•
•
•
•
•
•
•
•

Observation
Rules, Routines
Consistency, Fairness
Level/Point Systems
Social Skills Curriculum
IEP, IPI, ILP/IGP, GSSP
Observation/Evaluation
Student Achievement Results
Lesson Plans
Curriculum
IEP, ITP, ILP/IGP, GSSP
Certificates

•
•
•
•
•
•
•
•
•

** KECSAC (documentation required)
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LEARNING ENVIRONMENT
Standard 4 – Culture
The district, schools, and program function as an effective learning community and support a climate conducive to performance excellence.
Indicators
Descriptors
4.1a There is leadership support for a safe, orderly, Physical structures of the school are safe; policies
and equitable learning environment (e.g., culture and practices are consistently enforced; academic
and behavior standards are defined; and the
audits/school opinion surveys).
learning environment is evaluated regularly.

•
•
•
•
•
•
•

4.1b Leadership creates experiences that foster the
belief that all children can learn at high levels in order
to motivate staff to produce continuous improvement
in student learning.

Leadership supports mission and belief
statements; promotes programs for families and
communities; shares successes; focuses on
academic achievement for all students; and
creates a schedule for teacher collaboration.

4.1c Teachers hold high expectations for all students
academically and behaviorally, and this is evidenced
in their practice.

Teachers set high academic expectations for all
students, challenge the students to set high
expectations for themselves, and provide the
structure and support to ensure student success.
Teaches model respect, build rapport, and
uniformity support the school’s behavioral
expectations.

4.1d Teachers and non-teaching staff are involved in
both formal and informal decision-making processes
regarding teaching and learning.

Staff (teaching and non-teaching) are guided by
mission and belief statements and practice
effective decision-making skills; a committee
structure exists; and the climate encourages
support and growth.

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Evidence
Code of Conduct
Staff, Family, Student Handbook
Mission and Belief Statements
Office Referrals
Physical Plant
Safe School Assessment (Kentucky Center for
School Safety)
District Comprehensive School Improvement
Plan
Vision and Mission Statements
Family/Guardian Involvement Activities
Community Involvement Activities
Communication With All Stakeholders
Master Schedule
Lesson/Unit Plans
Observations
Student/Parent Handbooks
Posted Behavior Standards
Master Schedule
Use of Instructional Time
Individual Growth Plan
Student Work Samples
Behavior Intervention Plan
Posted Academic Standards and Rubrics
Committee and Work Group Meetings
Schedule and Minutes of Meetings.
Observation
Interviews
Individual Growth Plans
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Indicators
4.1e Teachers recognize and accept their professional
role in student success and failure.

4.1f: The school intentionally assigns staff to
maximize opportunities for all students to have access
to the staff’s instructional strengths.

Descriptors
Teachers recognize and acknowledge their
responsibility for student success.
Teachers demonstrate in a variety of ways the
belief that their instruction is a primary instrument
for student achievement.

A variety of print and electronic resources are
available that reflect diversity, multiculturalism,
and are developmentally appropriate.

4.1g Teachers communicate regularly with families
about individual student’s progress (e.g., engage
through conversation).

Parents/guardians are contacted on a regular basis
and progress reports are sent home or to DJJ/DCBS
staff.
Teachers have high academic and behavioral
4.1h There is evidence that the teachers and staff care
expectations for all children; use motivating and
about students and inspire their best efforts.
engaging instructional strategies; and access
support when needed.

4.1i Multiple communication strategies and contexts
are used for the dissemination of information to all
stakeholders.

The school publishes and implements a systematic
communications plan that guides written, face-toface and electronic communication with
stakeholders.

•
•
•
•
•
•
•
•
•
•
•

• Evidence
Interviews
Professional Resources
Student Evaluations
Participation in Committees
Individual Growth Plans
Student Engagement in Lessons
Lesson/Unit Plans
Equipment, Supplies, Materials
Curriculum
Textbooks, Media Center Availability
Unit/Lesson Plans

• Progress Reports, Conferences, E-Mail,
Telephone
• Interviews
• Academic Guidelines
• Discipline Guidelines
• Universal School-Wide, Targeted, and
Intensive Prevention/Intervention Strategies
• Lesson Plans
• IEP, IPI, ILP/IGP, GSSP
• Modeling
• Committees
• Student, Teacher, and Parent Handbooks
• Progress/Report Cards
• Transcripts
• Passports
• Newsletters
• Website/Email
• ILP
• Transition Plans
• Brochures
• Pamphlets
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Indicators
4.1j There is evidence that student achievement is
highly valued and publicly celebrated (e.g., displays of
student work, assemblies).

4.1k The school/district provides support for the
physical, cultural, socio-economic, and intellectual
needs of all students, which reflects a commitment to
equity and an appreciation of diversity.

*4.c Positive rather than punitive emphasis on
behavior management offers rewards for acceptable
behavior.

**4.d The teacher pupil ratio for on-site state agency
school programs shall average, based on annual
average daily attendance, no more than ten (10)
students to (1) teacher without a classroom aid and
fifteen (15) students to one (1) teacher with a
classroom aid.

Descriptors
School staff regularly and equitably recognizes and
celebrates the academic accomplishments of the
students in all content areas, including formal and
informal recognition.

Cultural responsiveness is reflected in instructional
strategies and practices, and they are seamlessly
integrated into all school programs and activities.
School staff establishes and sustains a culture that
lessens the impact of physical, cultural, and
socioeconomic factors on learning.

Rewards are given for acceptable behavior;
classroom rules are clear and directly taught; and
initial rich reinforcement fades to normal levels as
behaviors improve.

•

Yes/No

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Evidence
Program Improvement Plan
Transcripts
Progress/Report Cards
Assemblies/Recognition Ceremonies
Displays of Student Work
Honor Roles
Student Achievement Results
Advisory Groups
Survey Results
Observations
Lesson/Unit Plans
Program Improvement Plan
Staff/Student/Parent Interviews
Master Schedule
Suspension/Detention Records
Comprehensive District Improvement Plan
(CDIP)
Rewards System (i.e. Assemblies,
Certificates, Field Trips, Tangible and Verbal
Reinforcement)
Point/Level Systems
Behavior Modification Plans
Code of Conduct
Universal, Targeted, Intensive Intervention
Strategies
IEP IPI, ILP/IGP, GSSP
Program Reports
ECSAC Census Data
Average Daily Attendance
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Standard 5 - Support
The district, schools, and program work with families and community groups to remove barriers to learning in an effort to meet the intellectual, social, career,
and developmental needs of students.
Indicators
5.1a Families and the community are active partners
in the educational process and work together with
the school/district staff to promote programs and
services for all students.

5.1b Structures are in place to ensure that all students
have access to all the curriculum (e.g., school
guidance, Family Resource/Youth Services Centers,
Extended School Services).
5.1c The school/district provides organizational
structures and supports instructional practices to
reduce barriers to learning.

5.1d Students are provided with a variety of
opportunities to receive additional assistance to
support their learning, beyond the initial classroom
instruction.

Descriptors
Family programs are available; partnerships
•
between the program and the community exist;
and students have an opportunity to be involved in •
the community.
•
•
•
•
Participation in ESS programs is monitored and
•
designed to support and promote individual
•
student achievement. Targeted students receive
•
support services from ESS, FRYSC, Title I, and
•
guidance counselors.
A variety of instructional resources and materials
•
are available; written policy exists to refer
students for all health needs; strategies are
developed for students with learning problems; all •
teachers receive PD to support individual
•
professional growth; instructional grouping is
•
used; and adequate financial resources are
•
allocated.
•
Communication exists among classroom teachers, •
ESS, and FRYSC staff. ESS is used to promote
•
student achievement; assessment strategies are
•
used to identify individual needs; co-curricular
•
programs exist; students have opportunities for
•
citizenship and service learning; and practices are
•
monitored regularly.
•
•
•

Evidence
Family/Parent and Community
Involvement Activities
Meeting Schedule and Minutes
Service Learning
School-To-Work
Advisory Council
School/District Meeting Records
Master Schedule
Individual Student Schedules
Full Service Commitment
ESS/FRYSC/Title 1 Student Roster
Educational and Treatment Staff
Collaboration (i.e., Title I, FRYSC, DJJ, DCBS,
IDEA, KETS, Grants)
PD Calendar
Individual Growth Plans
Unit/Lesson Plans
Written Policies
Budget
Meeting Schedule/Minutes
Student Assessments
Master Schedule
Unit/Lesson Plans
Curriculum
ESS/FRYSC/Title 1 Student Roster
Mentoring
School/District Meeting Records
Tutoring
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Indicators
5.1e The school maintains an accurate student record
system that provides timely information pertinent to
the student’s academic and educational
development.
*5.a Adult mentors use constructive reinforcement.

* Alternative Education Research-Based Strategies

Descriptors
A student profile of academic development is
maintained; multiple sources of data are reflected;
and technology is used.
The mentoring plan includes training for positive
reinforcement, building relationships to establish
trust; and tracking and support for achievement,
behavior, attendance, and attitude improvement.

•
•
•

Evidence
STI/SSTS
Cumulative/Due Process Folder
IEP, IPI, ILP/IGP, GSSP

•
•
•
•
•

Mentoring Plan
Schedule/Meeting Minutes
Evaluation Plan
Sign-In/Sign-Out Log
Community Involvement Activities
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Standard 6 – Professional Development
The school/district provides research-based, results driven professional development opportunities for staff and implements performance evaluation
procedures in order to improve teaching and learning.
Indicators
6.1a There is evidence of support for the long-term
professional growth needs of the individual staff
members. This includes both instructional and
leadership growth.

Descriptors
A long-term plan exists to enhance leadership
abilities; develop a change process over time; and
support professional growth needs.

6.1b The school has an intentional plan for building
instructional capacity through on-going professional
development.

The district, schools, and program have identified
the instructional needs of all staff; individual and
program-wide needs are addressed and identified
through a formal process.

6.1c Staff development priorities are set in alignment
with goals for student performance and the
individual professional growth plans of staff.

PD has a direct connection to student learning
goals; identified through an evaluation process; and
is on-going and job-embedded.

6.1d Plans for school improvement directly connect
goals for student learning and the priorities set for
the school and district staff development activities.

Communication exists among classroom teachers,
ESS, and FRYSC staff. ESS is used to promote
student achievement; assessment strategies are
used to identify individual needs; co-curricular
programs exist; students have opportunities for
citizenship and service learning; and practices are
monitored regularly.

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Evidence
Needs Assessment Data
Program Improvement Plan
PD Plan
Individual Growth Plans
PD Schedule
Staff/Faculty Handbook
Interviews
Staff Needs Assessment Survey
New Educator Training Attendance
Conferences and Workshop Schedule
Performance Evaluations
Individual Growth Plans
PD Plan
Program Improvement Plan
Needs Assessment Data/Disaggregated Data
Program Improvement Plan
PD Plan
IEP, IPI, ILP/IGP, GSSP
Meeting Records (i.e. Agendas, Minutes)
Student Assessments
Master Schedule
Unit/Lesson Plans
CDIP
Curriculum
ESS/FRYSC/Title 1 Student Roster
Mentoring
School/District Meeting Records
Tutoring
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Indicators

Descriptors

6.1e Professional development is on-going and jobembedded

PD emphasizes sustained and continuous growth
through traditional and non-traditional avenues;
provides time for collaboration; encourages
mentorship models and follow-up skills; and
reinforces new learning.

6.1f Professional development planning shows a
direct connection to an analysis of student
achievement data.

School leadership and staff purposefully analyze
the impact of past and current professional
development on staff behavior and student
achievement to plan future professional
development experiences.
School leadership ensures all school staff members
understand the personnel evaluation plan in a
timely manner.

6.2a The school/district provides a clearly defined
evaluation process.

Evidence
•
•
•
•
•
•
•
•
•

PD Plan/Schedule
Unit/lesson Plans
Master Schedule
Mentor Plan
Evaluation Plan
Program Improvement Plan
Student Data Analysis Summaries/Reports
PD Offerings
Interviews

•
•
•

Local Board of Education Policy Manual
Evaluation Process Documents
Staff Interviews
Budget
Program Improvement Plan
PD Plan
Staff/Faculty Handbook
Individual Growth Plan
Program Improvement Plan
PD Offerings
Evaluation Forms
Local Board of Education Policy Manual
Lesson/Unit Plans
Staff Member Interviews
Individual Growth Plans
Evaluation Schedule
PD Plan/Schedule
Unit/lesson Plans
Master Schedule
Mentor Plan
Evaluation Plan

6.2b Leadership provides the fiscal resources for the
appropriate professional growth and development of
certified staff based on identified needs.

Adequate financial resources are provided, and a
process to evaluate appropriateness exists.

6.2c The school/district effectively uses the
employee evaluation and the individual professional
growth plan to improve staff proficiency.

School leadership uses the personnel evaluation
process and the development of individual growth
plans to improve the proficiency of the whole
school staff to meet current and future students’
needs.

6.2d Leadership provides and implements a process
of personnel evaluation which meets or exceeds
standards set in statute and regulation.

Personnel evaluations are fairly and consistently
administered in accordance with the requirements
of state statute and regulation.

•
•
•
•
•
•
•
•
•
•
•
•
•

6.1e Professional development is on-going and jobembedded.

PD emphasizes sustained and continuous growth
through traditional and non-traditional avenues;
provides time for collaboration; encourages
mentorship models and follow-up skills; and
reinforces new learning.

•
•
•
•
•
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Indicators
6.1f Professional development planning shows a
direct connection to an analysis of student
achievement data.
6.2a The school/district provides a clearly defined
evaluation process.
6.2b Leadership provides the fiscal resources for the
appropriate professional growth and development of
certified staff based on identified needs.

Descriptors
School leadership and staff purposefully analyze
the impact of past and current professional
development on staff behavior and student
achievement to plan future professional
development experiences.
School leadership ensures all school staff members
understand the personnel evaluation plan in a
timely manner.
Adequate financial resources are provided, and a
process to evaluate appropriateness exists.

6.2c The school/district effectively uses the
employee evaluation and the individual professional
growth plan to improve staff proficiency.

School leadership uses the personnel evaluation
process and the development of individual growth
plans to improve the proficiency of the whole
school staff to meet current and future students’
needs.

6.2d Leadership provides and implements a process
of personnel evaluation which meets or exceeds
standards set in statute and regulation.

Personnel evaluations are fairly and consistently
administered in accordance with the requirements
of state statute and regulation.

6.2e The school/district improvement plan identifies
specific instructional leadership needs, has strategies
to address them, and uses the Effective Instructional
Leadership Act requirements as a resource to
accomplish these goals.

The District/Program Improvement Plan is based on
multiple forms of data; leadership regularly reviews
components of the plan; and PD is addressed in
individual growth plans.

•
•
•
•

• Evidence
Program Improvement Plan
Student Data Analysis Summaries/Reports
PD Offerings
Interviews

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Local Board of Education Policy Manual
Evaluation Process Documents
Staff Interviews
Budget
Program Improvement Plan
PD Plan
Staff/Faculty Handbook
Individual Growth Plan
Program Improvement Plan
PD Offerings
Evaluation Forms
Local Board of Education Policy Manual
Lesson/Unit Plans
Staff Member Interviews
Individual Growth Plans
Evaluation Schedule

•

Student, Staff, and Program Needs
Assessment Data
Faculty Meeting Schedule/Minutes
Individual Growth Plans
PD Plan
EILA Records

•
•
•
•
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Indicators
6.2f Leadership uses the evaluation process to
provide teachers with the follow-up and support to
change behavior and instructional practice.

Descriptors
PD growth plans are based on formal evaluations;
leadership provides assistance with meaningful
feedback; growth plans are aligned with the
Program Improvement Plan; and resources and
avenues of support are available.

*6.a Education and treatment staffs use PD and
student needs assessment data to identify
interventions and measure specific student
outcomes.
**6.b An individual growth plan is available and is
supported by an individual professional development
plan for all education staff.

Meetings take place to determine individual,
classroom, and treatment PD needs that provide
individual students with academic, emotional,
social, and behavioral support.
Teachers review student needs assessment data to
determine their individual PD needs.

* Alternative Education Research-Based Strategies
** KECSAC (documentation required)

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Evidence
Individual Growth Plans
Program Improvement Plan
Performance Evaluations
Clinical Supervision
Master Schedule
Budget
Interviews
Student Needs Assessment Data
Staff Needs Survey
Individual Growth Plans
Program Improvement Plan
Individual Growth Plans
Staff Surveys
Needs Assessment Data
Performance Evaluation Report
PD Plan
Administrators and Teachers
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Standard 7 – Leadership
School/district instructional decisions focus on support for teaching and learning, organizational direction, high performance expectations, creating a learning
culture, and developing leadership capacity.
Indicators
7.1a Leadership has developed and sustained a
shared vision.

7.1b Leadership decisions are focused on student
academic performance and are data-driven and
collaborative.
7.1c There is evidence that all administrators have a
growth plan focused on the development of effective
leadership skills.
7.1d There is evidence that the school/district
leadership team disaggregates data for use in meeting
the needs of a diverse population, communicates the
information to school staff and incorporates the data
systematically into the school’s plan.
7.1e Leadership ensures all instructional staff have
access to curriculum related materials and the
training necessary to use curricular and data
resources relating to the learning goals for Kentucky
public schools.

Descriptors
School leadership sustains the school vision
through various means (e.g. using it as a guide in
decision making, displaying it in conspicuous
places within and outside school media, and
referencing it in school and public gatherings).

•
•
•
•
•
•
•
•
•
State assessment data is analyzed to make
•
decisions focused on academic performance, and a •
variety of data sources is used.
•
•
Each administrator’s growth plan focuses on
•
enhancing leadership skills required to effectively
•
perform their varied roles and to promote student •
achievement in their school.
•
Academic achievement data is analyzed to inform
•
decision-making for diverse populations, including •
income level, race/ethnicity, disability, and gender.
School leadership ensures that staff members
possess of have access to Kentucky’s current
curriculum documents, other curriculum-related
materials and data resources relating to
Kentucky’s learning goals. School leadership
systematically ensures all staff members are
sufficiently trained to use school and district
curricular and data resources.

•
•
•
•
•
•
•

Evidence
Meeting Records (i.e. Agendas, Minutes)
Website
Vision and Mission Statements
Program Improvement Plan
Implementation and Impact Checks
Teacher/Student/Parent Handbooks
Brochures/Pamphlets
Interviews
School/District Meeting Records
Program Improvement Plan
State Assessment Data
Meeting Schedule/Minutes
Formal and Informal Assessment Data
Needs Assessment Data
Individual Growth Plans of Administrators
Administrator Interviews
Program Improvement Plan
State Assessment Data
Sub-Group Population State Assessment
Data (i.e., gender, race/ethnicity, disability,
poverty)
Professional Development Documents
Interviews
Lesson/Unit Plans
Program Improvement Plan
Curriculum Resources
Curriculum Mapping
Budgets

Page | 50

Indicators
7.1f Leadership ensures that time is protected and
allocated to focus on curricular and instructional
issues.

7.1g Leadership plans and allocates resources,
monitors progress, provides the organizational
infrastructure, and removes barriers in order to
sustain continuous school improvement.

7.1h The school/district leadership provides the
organizational policy and resource infrastructure
necessary for the implementation and maintenance
of a safe and effective learning environment.

**7.a Leadership works collaboratively with staff,
students, parents/guardians, families, and
communities for involvement and effectiveness.
**7.b Leadership interviews perspective new teachers
and provides the local school district with interview
results.

Descriptors
School leadership implements practices and
procedures (e.g., plans, agendas, minutes, action
items) that ensure the efficient use of staff time
(e.g., faculty and committee meetings, planning
time, etc.) and keep a focus on curricular and
instructional issues.
School leadership allocates specific blocks of time
(daily, weekly, or yearly as appropriate) to enable
staff to work individually and collegially on
curricular and instructional matters.
School leadership plans, allocates resources,
monitors progress, provides infrastructure and
removes barriers with the primary focus on
sustaining continuous school improvement.

School leadership creates organizational structures
and procedures to monitor and maintain facilities
and equipment to support a safe and effective
learning environment.
School has a safety plan and school leadership
implements procedures to guide how school
personnel respond to events or behaviors that
could threaten the physical well-being of students.
Parent/family and community activities exist and
are used to identify program, staff, and student
needs.
Procedures and practices are in place to identify
new teachers; interviews are conducted;
certification is considered; and program selection
is based on student needs.

•
•
•
•
•
•
•

Evidence
Extended School Schedule
Master Schedule
Meeting Records (i.e. Agendas, Minutes)
Observations
Interviews
Teacher/Student/Parent Handbooks
School/District Meeting Records

•
•
•
•
•
•
•
•
•
•

Program Improvement Plan
Budgets
Interviews
Survey Results
Vision and Mission Statements
Master Schedule
Meeting Records (i.e. Agendas, Minutes)
Interviews
Budgets
Survey Results

•
•
•
•
•
•
•

Parent Improvement Activities
Community Improvement Activities
Program Improvement Plans
Student Needs Assessment Data
Interview Schedule
Interview Recommendations
Program Improvement Plan
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Indicators
**7.c Leadership designates a school administrator
who is the instructional leader for the educational
program.
**7.d Designated School Administrator or designee
attends required State Agency Children School
Administrator Association (SACSAA) meetings.
**7.e Leadership reinforces the program mission,
beliefs, and goals.

**7.f Leadership regulates policies, establishes
procedures, and reinforces practices to create a
positive climate.

*Alternative Education Research-Based Strategies
** KECSAC (documentation required

•

Evidence
KECSAC Directory

Yes/No

•
•

SACSAA Certificate
SACSAA Sign-In Sheet

The program uses a collaborative decision-making
process that includes all stakeholders to develop
mission and belief statements. These statements
are honored within the program, classrooms, and
among students.
A positive learning environment exists and is
reflected in the program’s culture and climate.

•
•
•

Parent/Family and Student Handbook
Staff Handbook
Sharing of SACSAA Information

•
•
•
•
•

Observation/Interviews
Safe School Data
Handbooks
Code of Conduct
Office Referrals

Yes/No

Descriptors
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Standard 8 – Resources/Organization
There is evidence that the school is organized to maximize use of all available resources to support high student and staff.
Indicators
8.1a There is evidence that the school is organized to
maximize use of all available resources to support
high student and staff performance.

8.1b The master class schedule reflects all students
have access to all of the curriculum.

8.1c The instructional and non-instructional staff are
allocated and organized based upon the learning
needs of all students.

8.1d There is evidence that the staff makes efficient
use of instructional time to maximize student
learning.

Descriptors
Resources are allocated equitably; expansion of
resources outside the school exists; the budgeting
process involves staff; policies exist regarding
resource management; the master schedule allows
for teacher collaboration; and committees are
used when appropriate.
The schedule offers flexibility to all students;
students have equal access to all classes; and
student course offerings are aligned with state
documents.
Staff is assigned based on student performance; all
teachers are certified; student/teacher ratios are
maintained; room assignments are made for
opportunities to share resources; and a sufficient
number of instructional assistants is assigned to
each classroom.
Policies and procedures exist to protect
instructional time; the schedule is adjusted to
accommodate instructional needs; other programs
that occur during instructional time are connected
to learning goals; and classroom management and
organizational structure assure that time is
available for instruction.

Evidence
•
•
•
•
•

Budget
Master Schedule
Faculty Meeting Schedule/Minutes
Committee Representation
Average Daily Attendance

•
•
•
•
•
•
•
•
•
•

Master Schedule
School Calendar
Individual Student Schedules
Student Transcripts
ILP/IGP, GSSP
Needs Assessment Data
Program Improvement Plan
KECSAC Census Data
Master Schedule
Average Daily Attendance

•
•
•
•
•

Master Schedule
Teacher Assignments
Assembly/Other Activity Schedule
School Board Policies
Program Procedures
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Indicators
8.1e Staff promotes team planning vertically and
horizontally across content areas and grade
configurations that is focused on the goals, objectives
and strategies in the improvement plan (e.g.,
common planning time for content area teachers;
emphasis on learning time and not seat time; and
integrated units).

Descriptors
School leadership has developed and implemented
policies and procedures to regularly evaluate and
prioritize the use of all human, fiscal and physical
resources to sustain continuous improvement.
School leadership and staff augment internal
resources with community resources (e.g., using
local artists to teach special skills, libraries,
museums, surplus materials from local businesses
and industries, etc.).

8.1f The schedule is intentionally aligned with the
school’s mission and designed to ensure that all staff
provide quality instructional time (e.g., flex time,
organization based on developmental needs of
students, interdisciplinary units, etc.).

School leadership uses a master class schedule
that provides optimal time for quality instruction
in each content area (e.g. expanded time for
science labs, arts or music).
The master schedule accommodates differences in
the amount of time and support required for all
students to effectively master different types of
content.
The district, schools, and program have clearly
defined policies and budgetary procedures;
support for external funding sources exists;
financial records are available; funding is provided
in a timely manner; and teachers have access to
equal fiscal resources.

8.2a The school/district provides a clearly defined
process to provide equitable and consistent use of
fiscal resources.

8.2b The school/district budget reflects decisions
made about discretionary funds and resources are
directed by an assessment of need or a required plan,
all of which consider appropriate data.

Policies and operational procedures exist for
expenditures to support the mission and belief
statements that are related directly to program
needs.

8.2c School Boards analyze funding and other
resource requests to ensure the requests are tied to
the school’s plan and identified priority needs.

School leadership has a systematic process to
evaluate all requests for financial or other
resources to ensure they are tied to specific
elements of the school improvement plan and
based on identified priority needs.

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Evidence
Program Improvement Plan
Meeting Records (i.e. Agendas, Minutes)
Master Schedule
Budgets
Interviews
Lesson/Unit Plans
Curriculum Documents
Equipment Inventory
School/District Meeting Records
Schedule of Events
Vision and Mission Statements
Meeting Records (i.e. Agendas, Minutes)
Schedules
Interviews
Observations
Program Improvement Plan
School/District Meeting Records

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Budget Policy
CDIP
Munis Reports
Equipment, Supplies, Materials
Allocation Procedures
Program Improvement Plan
Budget
CDIP
Program Improvement Plan
Needs Assessment Data
Grant and Donation Documentation
CDIP
Program Improvement Plan
Budgets
Interviews
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Indicators
8.2d State and federal program resources are
allocated and integrated (Safe Schools, Title I,
Individuals with Disabilities Education Act, Family
Resource/Youth Services Centers, Extended School
Services) to address student needs identified by the
school/district.

Descriptors
School leadership ensures all available state and
federal program funds are creatively integrated
into a mutually reinforcing set of activities
designed to maximize their impact on student
achievement.

**8.1g Normal accounting procedures are followed
and records are available.

The district provides the program with a record
system and technical support.

**8.1h Students are included in the district count for
the allocation of technology funds and have access to
KETS support.
**8.1i Instructional materials are comparable
(quality/quantity) to those provided to regular school
students.

The district ensures that students receive KETS
funding and provides technical support.

**8.1j Adequate space is provided for education and
treatment services that meet state regulations.

The program is housed in a facility that is safe,
maintained at high standards, and includes
classrooms that are large enough to accommodate
all students.

* Alternative Education Research-Based Strategies
** KECSAC (documentation required)

Current classroom materials are appropriate for
students enrolled in the program.

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Evidence
CDIP
Program Improvement Plan
Budgets
Meeting Records (i.e. Agendas, Minutes)
Interviews
School/District Meeting Records
Record Sheets
Munis System
District Personnel Support
Average Daily Membership
Hardware, Software, Internet access
Records
District/School Staff Support
Per-Pupil Expenditure
Individualized Print and Electronic
Textbooks, Audio Visual Equipment
Interview
Operation & Maintenance Support
Facility Plan
Safe School Plan
Floor Plan
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Standard 9 – Planning
The school/district develops, implements, and evaluates a comprehensive school improvement plan that communicates a clear purpose, direction and action
plan focused on teaching and learning..
Indicators
9.1a There is evidence that a collaborative process was
used to develop the vision, beliefs, mission and goals that
engage the school community as a community of learners.

9.2a There is evidence the school/district planning process
involves collecting, managing and analyzing data.

Descriptors
Collaboration exists in the development of mission
and belief statements that are data-driven and
finalized through consensus.

A systematic process exists for the collection and
analysis of data that provides an accurate
reflection of program performance; data is
disaggregated, and analyzed to gain an overall
understanding of needs.

9.2b The school/district uses data for school improvement
planning.

Data is used to guide the program improvement
plan, and data summaries are analyzed and used
for prioritizing improvement needs.

9.3a School and district plans reflect learning research,
current local, state and national expectations for student
learning and are reviewed by the planning team.

The program improvement planning team includes
specific current local, state, and national student
learning goals in the school improvement plan.

•
•
•
•
•
•
•
•
•
•
•
•
•
•

•
•
•
•
•
•

Evidence
Family/Community Involvement
Activities
Meeting Records (i.e. Agendas,
Minutes)
Program Improvement Plan
School/District Meeting Records
Staff/Faculty Handbook
CDIP
District Support (District Assessment
Coordinator)
Program Improvement Plan
Needs Assessment Data Analysis
Meeting Records (i.e. Agendas,
Minutes)
School/District Meeting Records
CDIP
Program Improvement Plan
KECSAC Program Improvement
Summary Report Cognitive and NonCognitive Assessment Data
CDIP
Program Improvement Plan
Interviews
Meeting Records (i.e. Agendas,
Minutes)
Program, District, and State
Documents
School/District Meeting Records
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Indicators
9.3b The school/district analyzes their students’ unique
learning needs.

9.3c The desired results for student learning are defined.

9.4a Perceived strengths and limitations of the
school/district instructional and organizational
effectiveness are identified using the collected data.

9.4b The school/district goals for building and
strengthening the capacity of the school/district
instructional and organizational effectiveness are defined.

9.5a The action steps for school improvement are aligned
with the school improvement goals and objectives.
9.5b The plan identifies the resources, timelines, and
persons responsible for carrying out each activity.

9.5c The means for evaluating the effectiveness of the
improvement plan are established.

Descriptors
School leadership facilitates frequent analysis of
disaggregated data to allow timely intervention on
behalf of individual students with unmet learning
needs.
A planning team is used to review data, set
meaningful goals, and ensure that studentlearning results are clear and concise. The planning
team includes internal and external partners.
School leadership collaborates with stakeholder
groups to collect and analyze sufficient data to
determine existing strengths and limitations in the
instructional and organizational effectiveness of
the school.
School improvement goals are stated in clear,
concise and measureable terms and are focused
on building the school’s capacity for instructional
and organizational effectiveness.

The Program Improvement Plan includes action
steps aligned with goals and objectives that are
validated and research-based.
The school improvement plan identifies those
persons responsible for implementing the action
components, and these responsibilities are
equitably shared among several staff members.
School leadership has a systematic strategy
grounded in research to evaluate the effectiveness
of the comprehensive improvement plan.

Evidence
•
•
•
•
•
•

CDIP
ILP/IGP, GSSP
Lesson Plans
Curriculum Mapping
Program Improvement Plan
Implementation and Impact Checks

•
•

Program Improvement Plan
Meeting Records (i.e. Agendas,
Minutes)
Needs Assessment Data
School/District Meeting Records
CDIP
Meeting Records (i.e. Agendas,
Minutes)
Program Improvement Plan
Interviews
School/District Meeting Records
Program Improvement Plan
Needs Assessment Data

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Program Improvement Plan
Meeting Records (i.e. Agendas,
Minutes)
Interviews
School/District Meeting Records
Program Improvement Plan
Implementation and Impact Checks
Meeting Records (i.e. Agendas,
Minutes)
School/District Meeting Records

Page | 57

Indicators
9.5d The improvement plan is aligned with the school’s
profile, beliefs, mission, desired results for student learning
and analysis of instructional and organizational
effectiveness.

9.6b The school evaluates the degree to which it achieves
the goals and objectives for student learning set by the
plan.

9.6c The school evaluates the degree to which it achieves
the expected impact on classroom practice and student
performance specified in the plan.

9.6d There is evidence of attempts to sustain the
commitment to continuous improvement.

**9.a Student writing portfolios and/or working folders are
forwarded to the receiving school as part of the educational
records when a youth transitions from a program.
**9.c Educational records are forwarded to the receiving
school within five days following the release of the student
from the school/program. (Refer to KECSAC Policy 4.2).

Descriptors
The activities in the comprehensive school
improvement plan are aligned with the school’s
mission and beliefs for student learning.
The activities in the comprehensive school
improvement plan use strategies that have been
demonstrated to yield predictable results for
student learning.

School leadership collects and analyzes data and
compares student performance levels at frequent
intervals to evaluate the degree to which the goals
of the comprehensive school improvement plan
are achieved.
School leadership compares changes of student
performance over time and monitors classroom
practices at regular intervals throughout the year
to evaluate the impact the comprehensive
program improvement plan has had on classroom
practice and student performance.
The Program Improvement Plan is monitored and
reviewed for progress; adjustments are made;
feedback is obtained; and new and emerging
targets are identified.
Yes/No

Yes/No

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Evidence
Program Improvement Plan
Survey Results
Needs Assessment
Vision and Mission Statements
Cognitive and Non-Cognitive
Assessment Data
Meeting Records (i.e. Agendas,
Minutes)
School/District Meeting Records
Program Improvement Plan
Implementation and Impact Checks
Interviews
Meeting Records (i.e. Agendas,
Minutes)
Program Improvement Plan
Implementation and Impact Checks
Interviews
Meeting Records (i.e. Agendas,
Minutes)
School/District Meeting Records
Annual Program Improvement Plan
Monitoring/Evaluation
KECSAC Program Improvement Report
Implementation and Impact Checks
Student Records
Educational Passports
Due Process Folder/Cumulative Folder
STI/STSS
Communication Records
Teacher Record Book
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Indicators
**9.d An educational passport is prepared. (Refer to
KECSAC Policy 4.21).

Yes/No

**9.e The Kentucky Department of Education mandated
school days with 6-hours minimum instructional time are
provided.

Yes/No

**9.f An annual interagency agreement between the local
school district and the treatment program exists.
**9.g School personnel participate in the treatment
planning meetings.

Yes/No

**9.h Time sheets for educational and treatment staff are
maintained.
**9.i Personnel who are assigned to the program are
afforded all the amenities of school district faculty and/or
staff.
**9.j The KECSAC mandated extended school calendar is
implemented with a minimum of 4 hours of instruction.
**9.k School personnel support and participate in activities
to promote positive student transitions between schools
and programs.
* Alternative Education Research-Based Strategies
** KECSAC (documentation required)

Descriptors
•
•
•
•
•
•
•
•
•

School administrator, program administrator,
teachers, and support staff collaborate with
treatment staff to provide academic and nonacademic information regarding students.
Yes/No

•
•
•

School administrator, teachers and support staff
receive compensation, benefits, and other
employee amenities that are equitable with
regular school personnel.
Yes/No

•
•
•

Yes/No

•
•
•
•

Evidence
Educational Passport
STI/STSS
Cumulative Folder
Due Process Folder
KDE Approved School Calendar
Master Schedule
Student Schedules
KECSAC Reports
Interagency Agreement

Meeting Schedule/Minutes
ITP
Interviews, School/District Meeting
Records
Records

•

Human Resource Support
Technology
Planning Time, Materials, Equipment,
Supplies
Approved KECSAC and District
Calendar
Student Transition Plan
Student Transition Folder
Transition Meetings
Transition Counselor
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Individual Student Considerations
An Individual Plan of Instruction (IPI), in coordination with the Individual Treatment Plan (ITP),
must be developed for each student not identified as having a disability. The IPI must address
the presenting academic, vocational, and or behavioral problem(s) and include the following:
•
•
•
•

Academic, vocational, and or behavioral goals and objectives specific to the student’s
individual needs;
projected timelines for meeting the goals;
criteria to be used in evaluating student progress; and
signatures of the student, his/her parent(s)/guardian, and representatives of the
education program.

When a student is placed in the state agency program, education and treatment staff members
will meet to review the records forwarded by the referring school.
The staff will determine the academic and behavioral needs of the student and the support
services and intervention strategies needed.
Educational staff will develop/amend an IPI, in coordination with the ITP, for each student.
Parent/guardian shall be encouraged to provide input regarding their child’s needs while the
child is enrolled in a state agency children educational program. Parents/guardian will be
provided a copy of the IPI upon request.
An Individual Education Plan (IEP) must be developed by the educational staff for every student
determined to have an educational disability.

Parent Involvement:
Engaging the parents/guardians in the learning process is critical to the success of the students.
• Parents/guardian are to be informed of their child’s progress and/or the lack thereof;
• Parents/guardian are to be invited to participate in decisions that affect the placement
of their child; and
• Parents/guardian are to be invited to participate in decisions that pursue or seek to
enlist the student in additional services.
Special considerations for children who are suspected of having a learning disability
•
•
•

If the student placed in a state agency children educational program is suspected of
being a child with a learning disability, the Local Education Agency (LEA) must conduct a
full and individual initial evaluation of the child to determine eligibility and placement.
If the child is determined to be eligible for special education and related services, an
Individualized Education Program (IEP) must be developed for the child within specified
timelines.
Each LEA must conduct a meeting for the purpose of developing, reviewing, or revising
an IEP for each child with a disability.
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•

Any revisions in the child’s IEP must be done by the IEP team with all procedural
safeguards and due process afforded parents, guardians or surrogate parents in the
process of such revision.

Transitioning between Schools and Programs
Services should be available to facilitate students’ successful transition(s) between the current
educational program and the next instructional or vocational setting. These services should
ensure that:
• the student’s academic program is designed to keep him/her on the appropriate
graduation track;
• exit criteria exist to assure that the student is returned to the most appropriate
educational setting;
• appropriate assessments are provided as needed;
• counseling or other support services are available;
• interventions and support strategies are available to facilitate students’ success; and
• positive communication between parents, students and schools is maintained.

Curriculum and Instruction
Introduction
Students in a state agency children educational program shall, so far as possible, receive a
common school education and must be afforded equal opportunity to complete a core
curriculum that takes into account the special needs of children and includes appropriate
modifications for learning disabled students, academically or intellectually gifted students, and
students with behavioral and emotional problems.
The real curriculum is the one experienced by the student. It is, therefore, imperative that a
written curriculum be a coherent, organized set of instructional opportunities which focuses on
student learning. It must provide rich, engaging experiences connected to real-life situations.

Legislation
Local boards should assess on a regular basis whether state agency children educational
programs provide students with high quality and rigorous academic instruction and/or
behavioral interventions specifically designed to meet each student’s individual needs.
The Kentucky Board of education has developed a model curriculum framework which is
directly tied to the goals, outcomes, and assessment strategies. The framework provides
direction to local districts and programs as they develop their curriculum. The framework
identifies teaching and assessment strategies, instructional material resources, ideas on how to
incorporate the resources of the community, a directory of model teaching sites, alternative
ways of using school time, and strategies to incorporate character education throughout the
curriculum. KRS 158.6451 The Curriculum Framework may be found at:
http://www.education.ky.gov/kde/instructional+resources/curriculum+documents+and+resour
ces/transformations/
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Senate Bill 1 2009, called for new Academic standards in subject areas where students will be
tested. To that end, in February 2010, the Kentucky Board of Education, Council on
Postsecondary Education and Education Professional Standards Board jointly adopted the
Common Core State Standards in English/language arts and mathematics. These standards
were developed by states convened by the Council of Chief State School Officers and the
National Governors Association. Kentucky schools began to implement the Common Core State
Standards for English/language arts and mathematics during the 2011-12 school year.
Next Generation Science Standards (NGSS) that integrate core ideas, key practices, and
concepts of science and engineering, and developed through a collaborative state-led process,
have been approved by the Kentucky Board of Education. Once through the regulatory process,
implementation of NGSS will begin in the 2014-15 school year with the first assessment
scheduled for spring 2015.

Curriculum Guidelines and Academic Expectations
All students are capable of learning. State agency children programs shall expect a high level of
achievement of all students and shall use the following six learning goals of KERA as minimum
guidelines when developing the curriculum for students enrolled in their program:
• 1. Students are able to use basic communication and mathematics skills for purposes
and situations they will encounter throughout their lives.
• 2. Students shall develop their abilities to apply core concepts and principles from
mathematics, the sciences, the arts, the humanities, social studies, practical living
studies, and vocational studies to what they will encounter throughout their lives.
• 3. Students shall develop their abilities to become self-sufficient individuals.
• *4. Students shall develop their abilities to become responsible members of a family,
work group, or community, including demonstrating effectiveness in community
service.*
*Goals 3 and 4 are included in Kentucky statute as learning goals, but they are not
included in the state's academic assessment program.
• 5. Students shall develop their abilities to think and solve problems in school situations
and in a variety of situations they will encounter in life.
• 6. Students shall develop their abilities to connect and integrate experiences and new
knowledge from all subject matter fields with what they have previously learned and
build on past learning experiences to acquire new information through various media
sources.
Kentucky’s complete Learning Goals and Academic Expectations may be found at
www.education.ky.gov/.../kentuckyslearninggoalsandacademicexpectations.doc
All Kentucky students are expected to achieve the goals and academic expectations.

State Graduation Requirements
In order to graduate and receive a high school diploma, public school students, including state
agency children, shall successfully complete an individual learning plan which incorporates
emphasis on college and career readiness and shall have a total of at least 22 credits. Each local
education agency may set its own minimum graduation standards as long as the state minimum
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is met or exceeded. Standards-based learning experiences that are aligned to the student’s
individual learning plan, consist of standards-based content and meet the requirements set
forth in 704 KAR 3:305 may be used to earn the required credits.

Testing Requirements
The local school district must complete a formal or informal academic assessment of the
educational needs of all SAC, and vocational needs of SAC aged fourteen (14) and up or in
eighth grade and above, within the first thirty (30) days after admission to on-site programs.
Educational goals and objectives shall be consistent with goals specified in each youth’s
individual treatment plan.
State agency children shall be administered the same assessments administered to other public
school youth and shall be included in the accountability as specified in 703 KAR 5:040.
Best practices for curriculum development and instructional strategies in State Agency
Children Educational Programs
• Thematic and product related
• Integrate the curriculum and use a multi-disciplinary approach
• Devise curriculum strategies and follow them
• Provide opportunities for Service Learning Projects
Instructional Strategies
• Provide instruction based on appropriately determined grade level(s) of students
• Recognize and reward achievement and growth using incentives and feedback
• Assist students in transitions internally (interpersonal relationships) and externally
(transitioning from program to program)
• Use community services for mentoring, peer helpers, tutoring, volunteers, etc.
• Provide cultural enrichment sessions for staff and students
• Be innovative and developmental in instructional approach
• Use portfolios, hands-on demonstrations, real-life experiences
• Establish and enforce standards and rules for behavior
• Identify learning styles and differentiate instruction according to the needs of students
• Provide necessary attention and one-to-one interaction with students
• Utilize Individual Plan of Instruction (IPI)
• Use technology to enhance instruction
• Provide flexible scheduling
Instructional Supports
• Collaboration between treatment and education will help students gain skills and
abilities that help them to deal with peer pressure, avoidance of harmful drugs,
management of interpersonal conflicts, and the ability to interact positively with others.
• Brain research has demonstrated the importance of daily physical activity to the ongoing development of a young child’s brain.
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Student Assessment and Accountability
Student assessment is important for two reasons: to give teachers an understanding of each
individual student’s functioning level and to determine if teachers’ instructional and teaching
methods are having an impact on student learning.

Legislation
State agency children shall be administered the same assessments administered to other public
school youth and shall be included in the accountability as specified in 703 KAR 5:040.
Beginning in 2011-2012, the assessment program will consist of annual student assessments
and state and local program reviews and audits in selected content areas. Student assessments
may include formative and summative tests that:
1. Measure individual student achievement in the academic core content areas of
language, reading, English, mathematics, science, and social studies at designated
grades;
2. Provide teachers and parents a valid and reliable comprehensive analysis of skills
mastered by individual students;
3. Provide diagnostic information that identifies strengths and academic deficiencies of
individual students in the content areas;
4. Provide comparisons with national norms for mathematics, reading, social studies,
and science and, where available, comparisons to other states;
5. Provide information to teachers that can enable them to improve instruction for
current and future students;
6. Provide longitudinal profiles for students; and
7. Ensure school and district accountability for student achievement of the goals set
forth in KRS 158.645 and 158.6451, except the statewide assessment program shall
not include measurement of a student's ability to become a self-sufficient individual
or to become a responsible member of a family, work group, or community.
KRS 158.6453
Individual student data resulting from the administration of state-required assessment for state
agency children shall be attributed to the A1 school or district where the student was enrolled
for the full academic year consistent with 703 KAR 5:160.
Student data from state agency educational programs not attributed to an A1 school shall be
aggregated in to a state level accountability report resulting in state and federal accountability.
703 KAR 5:040
Guidelines for Implementing On-going Student Assessments
• All students should be pre-tested.
• Testing should not happen on the first day of enrollment.
• Morning is the recommended time for testing
• The room should be quiet with minimal interruptions.
• Post-testing should occur every three (3) months, if possible, but at least when the
student leaves the program.
• Test results should be shared with the student.
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Best Practice for Student Assessment
A state agency children educational program should include screening, progress monitoring,
diagnostic and outcome-based measurements and procedures to improve short and long term
results at the student level. Student assessments are used to measure achievement and identify
specific learner needs.
•
•
•
•
•

•
•
•

Program administrators enforce data-driven accountability to measure achievement and
identify individual learner needs.
The purpose of assessments is clearly defined and communicated to students, staff and
parents/guardians.
Data collection procedures are clearly outlined to ensure reliable and valid student
assessment results.
Teachers use formative and summative assessment tools that are frequent, rigorous,
and aligned with curriculum and instruction to track student performance and progress.
The program utilizes multiple assessments that continually monitor the academic,
behavioral, life skill, service coordination, transitional and vocational needs of the
student while using those assessments to make individual programming decisions for
the learner.
Frequent, reliable and rigorous measures using both quantitative and qualitative
procedures are used to identify student progress as prescribed by the district and state.
Assessments are directly linked to choosing curriculum and instructional methods while
accommodating a variety of learning styles and multiple intelligences.
Results of assessments are used to inform students and parents/guardians of learner
progress, guide curriculum and instruction, and monitor the individualized plan of
instruction.

Staff Requirements
Introduction
The success of any school or program, especially ones involving students at risk for academic or
behavior problems, depends heavily on a qualified, caring faculty which is well trained.
Students in state agency children educational programs often have very different learning styles
and do not have educational support from their families and communities. They need teachers
with strong content knowledge who are creative and persistent. The following are guidelines to
assist in choosing appropriate staff members for an alternative school or program.

Legislation
When filling a teacher or educational administrative staff vacancy in a state-operated or
contracted facility, the local school district shall provide the treatment director the opportunity
to interview prospective new teachers or educational administrative staff for the on-site agency
school program. 505 KAR 1:080.
Education staff and teachers shall meet Kentucky education certification requirements and shall
be evaluated in accordance local school district policy. 505 KAR 1:080.
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The Kentucky Educational Standards Board is responsible for issuing and renewing all
certificates teachers and administrators. The Kentucky Education Standards Board is governed
by Title 16 of the Kentucky Administrative Regulations.
Guidelines for recruiting State Agency Children education program staff
State agency children educational programs should recruit teachers and administrators who are
knowledgeable about and effectively practice the following:
• individualized instruction and instruction modification;
• management of student behavior;
• conflict management and resolution;
• differentiated learning and learning styles;
• principles of child development;
• diversity and cultural literacy and fluency;
• character education;
• effective oral and written communication skills; and
• a clear understanding Kentucky Program of Studies.
The staff should have training in the philosophy and concept of alternative education. Teachers
should hold licensure appropriate to the areas in which they are assigned to teach. Every
attempt should be made to recruit experienced teachers with expertise in working with
students experiencing academic and behavior difficulties.
Best practices in recruiting staff to work in State Agency Children Education Programs
Although legislation does not specifically address the issue of incentives for individuals working
in alternative learning schools and programs, the following best practices should be considered
when recruiting new teachers and administrators and/or for retaining current staff members.
• Make teacher assistants available in the classrooms
• Provide a pleasant, efficient, and effective work environment
• Ensure that a high level of instructional support services is available to provide support
and guidance for students and other staff (e.g. counselors, social workers, psychologists,
nurses)
• Provide a high level of technology and other instructional resources
• Ensure that the funding allocation is sufficient to meet the mission of the school
• Provide bonus pay and additional supplements
• Make schedules flexible and adaptable to meet the personal and professional needs of
staff
• Provide financial support for relocation (e.g. moving, housing, security deposit)
• Provide financial assistance in paying off college loans

Instructional Support Services
Introduction
Instructional Support personnel provide essential services to at-risk students. These
professionals provide necessary support to promote academic and personal social development
of students by helping to ensure a smooth transition into and from an Alternative Learning
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Program, alleviating and preventing problems that interfere with learning, and assisting staff to
develop and implement necessary academic and behavioral modifications in students’
educational programs.

Legislation
When a student is placed in a state agency children program the school administrator should
request that the last school or school district a state agency youth attended prior to placement
in a state agency program forward the educational records to the state agency program.
Records should be forwarded to the state agency educational program within five days of
receiving the request. When a youth is released from a state agency children program, the
school administrator is responsible for forwarding the educational records to the receiving
school within five days of the release of the youth. 505 KAR 1:080.
Guidelines for Instructional Support Services and related staffing for State Agency Educational
Programs
The following should be considered minimal Instructional Support Services for state agency
children educational programs. These services may be available on a full or part-time basis,
depending on the size of the program and needs of the students and staff.
• School Administrator or Lead Teacher
• School Social Work Services,
• School Counseling Services
• School Psychological Services
• School Nursing Services
• On-site therapeutic services
• Clerical support to assist with record keeping and communications
Best practices for providing Instructional Support Services in Alternative Learning Programs
• Employ well-trained staff
• Make access to Instructional Support Services available to all students
• Provide support staff to work with court involved students
• Coordinate resources between and among schools and community agencies
• Develop partnerships with agencies and organizations to meet the diverse needs of
state agency students
• Obtain services, as needed, from other professionals:
o Community Liaison/Volunteer Coordinator,
o Behavioral Specialist,
o Transition Coordinator, and
o School Resource Officer/Law Enforcement Office

Staff Development
Introduction
Staff development should be viewed as an essential component for achieving the mission of the
program and valued as an integral part of the program improvement plan. It should be
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designed to meet the specific needs of students, school staff, and LEA, as well as including
components appropriate for parents. While staff development offered by the LEA strengthens
teaching methods and helps develop strategies for incorporating best practices, additional staff
development is necessary to address the unique or special needs of students in state agency
children educational programs.

Legislation
As part of the MOA with each local school district, teachers and administrators new to a state
agency children educational program shall attend Professional Development for New
Educators. It is also recommended that the educational program commit three days of the
extended school calendar for teachers to participate in approved professional development
events designed for state agency children teachers. 505 KAR 1:080.
Professional development programs must be made available to teachers based on their needs.
KRS 156.093 in accordance to Senate Bill 1.
Guidelines for providing Staff Development in State Agency Children Educational Programs
• Staff development should be guided by a clear, coherent strategic plan.
• Staff development should focus on student needs and learning outcomes.
• Staff development requires and fosters the norm of continuous improvement.
• Staff development provides adequate time during the workday for staff members to
learn and work together to accomplish the school’s mission and goals.
• Staff development uses a variety of staff development approaches to accomplish the
goals of improving instruction and student success.
• Staff development prepares teachers to use research-based teaching strategies
appropriate to their instructional objectives and their students.
Best practices for implementing staff development activities
Staff development programs should be established by using a set of assumptions grounded in
research and best practice and include the following:
• carried out at the local school level;
• site specific;
• involve educators in the local school as planners, trainers, and participants;
• foster collegiality and collaboration (i.e., collegiality is more than congeniality. It means
connecting on a professional level with other school staff— looking for new ideas,
advice, and a forum to test models of teaching);,
• increase knowledge, change attitudes, and build skills;
• have every possible support for the changes in work behavior required;
• help teachers to see a vision for how this impacts the classroom; and
• use a research-based training model (e.g., observation, follow-up demonstration
teaching, visitation, and coaching, debriefing sessions, re-teaching), and take place over
a long period of time.
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Evaluation of Staffing and Staff Development
As with regular education, the quality of teaching and instructional support services is the
lifeblood of the educational program. State agency children educational programs should not
be dumping grounds to which poorly qualified or low performing professional staff are
assigned. Critical to the success of a state agency educational program will be the
administrator, teachers and instructional support staff as well as a collaborative relationship
with program treatment staff.

Legislation and State Board of Education Policies
Education staff employed by the school district to work in a state agency children educational
program shall be evaluated in accordance with local school district policies. 505 KAR 1:080.
Recommendations for the evaluation of State Agency Children Education Program staff
• The program must be staffed with the most capable and appropriately trained
professionals available, preferably those with experience in alternative education.
• Staff who are selected should have adequate time and resources to prepare for their
responsibilities.
• Staff development should be targeted to both effective operation of the overall
program and specific needs of staff members.
• Staff members should have sufficient time during the daily/weekly operation of the
program to permit necessary communication, planning and coordination to take place.
• Staff should be evaluated using the best available performance appraisal instruments.

Evaluation of Student Outcomes
Successful programs evaluate student outcomes frequently with two purposes in mind: to give
teachers an idea of each individual student’s functioning level and to determine if teachers and
teaching methods are making an impact on student’s learning.
State agency children educational programs should be designed to focus on both the academic
and behavioral needs of students. For true success, both will have to be addressed because of
the unusual and necessary relationship between the two domains.

Legislation and State Board of Education Policies
The local school district must complete a formal or informal academic assessment of the
educational needs of all SAC, and vocational needs of SAC aged fourteen (14) and up or in
eighth grade and above, within the first 30 days after admission to on-site programs.
Educational goals and objectives should be consistent with goals specified in each youth’s
individual treatment plan (ITP)
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State Agency Children Educational Programs
The accountability model for state agency children educational programs should be based on
accountability reports showing student growth in the academic areas tested. The Program
Improvement Plans must show that a review of this data has been incorporated into the plan
for the program.
Guidelines for evaluating student outcomes
• Assessing improvements in student performance is best grounded in determining the
extent to which the measurable objectives of a student’s ILP are met.
• The student’s ILP should contain objectives or strategies that pertain to post-placement
considerations (i.e. how the student will be prepared for placement possibilities that
follow and how the student will be exited from the state agency educational program
and transitioned to a subsequent placement.)
Best practices in evaluating student outcomes
• IPI objectives that involve academic measures may include consideration of measured
proficiency in achieving Kentucky Learning Goals objectives, achievement of
benchmarks based on the Core Content for Assessment and performance on
standardized tests.
•

IPI goals and objectives that involve behavior measures may include consideration of
improved attendance, and improved behavior and discipline records.

Evaluation of Program Process and Outcomes
While much of the success of a state agency children education program is tied to realizing
student outcomes, there are organizational or operational aspects of the program that can and
should be evaluated.

Legislation and State Board of Education Policies
Per the Kentucky Board of Education (April 6, 2005), all state agency children education
programs are required to submit an updated Program Improvement Plan for the academic year.
This plan should be based on student assessment data, KECSAC program improvement visits
and other surveys or data collected by individual programs. In addition, the Program
Improvement Plan should be specific to the individual program and address the educational
needs of state agency children.
Each state agency children education programs are required to complete an Implementation
and Impact Check Report based upon the previous year’s Program Improvement Plan. The
report should include updates on the goals set from the previous academic year to determine if
the strategies are working as intended.
State Agency Children Educational Programs
The accountability model for state agency children educational programs should be based on
accountability reports showing student growth in the academic areas tested. Program
Improvement Plans should show that a review of this data has been incorporated into the plan
for the program.
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Guidelines for evaluating program processes and outcomes
• Each state agency children educational program should have an alternative and safe
school plan, which includes a crisis management plan.
• As part of its accounting for at-risk students and alternative education funding, local
boards of education should specify budget expenditures related to state agency children
education programs.
Best practices in evaluating program processes and outcomes
• The facility where the state agency program is housed should be evaluated for safety
and security, sufficiency and quality of computer and other technology, and other
resources necessary to achieving student IPI objectives.
• The curriculum of the state agency education program should be audited for compliance
with the Kentucky Standards and Indicators and Program of Studies.
• Services provided to students should also be evaluated as to the extent to which they
are sufficient, appropriate, coordinated and cost-effective, and utilize the best of
available community resources.
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KECSAC PROGRAM IMPROVEMENT PLAN
for School Year 20XX-20XX
ACTION COMPONENT (x): ( ) Academic Performance
STANDARD (x):

( ) Learning Environment

( ) Efficiency

( ) Curriculum

( ) Culture

( ) Leadership

( ) Assessment

( ) Support

( ) Resources/Organization

( ) Instruction

( ) Professional Development

( ) Planning

District Name

Component Manager _______________________ Preliminary (X) _____

Program Name ________________________________ Date _____________________ Revised (X) _____

Priority Need {Data-Driven}

Goal {Addresses the Priority Need}

(How was our past student performance weak?)

(How will our future student performance be stronger?)

Causes of the Need

Objectives for Reaching the Goal

(What was happening in our program that allowed weak student performance, i.e., which
elements of the SISI were not fully developed and implemented?)

(What will be different in our program so that we will have stronger student performance?)
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Evidence of the Causes

Measures of Objectives

(What data showed that the causes were really happening in our program?)

(What data will show that we are reaching the objective? What data will show that our student
performance is improving?)

Strategies/Activities {activity or sequence of activities to achieve objective(s)}
Objective Label

Activity/Strategy

Expected Impact

Responsible
Person(s)

Start Date

End Date

Estimated Cost

Funding Source
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KECSAC
Implementation and Impact Check for School Year 20XX-20XX
NOTE: The Implementation and Impact Check should be completed at the end of the school year and is used to document the implementation of
strategies/activities from the Program Improvement Plan as well as provide evidence and outcomes of the activity.
Objective Label

Activity/Strategy

I = Implemented
IP = Implemented Partially
NI = Not Implemented

Has This Activity
Had Impact?
Yes/no

Evidence of Actual
Impact in Terms of
Progress and Success

Outcomes/Observations/New
Data
Reasons for Progress and
Success
or
Reasons Expected Impact Did
Not Occur
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APPENDICES
Legislation
KRS 158.135
Reimbursement for school services for state agency children in state institution or day
treatment center or in custody of Department of Juvenile Justice.
(1)
As used in this section, unless the context otherwise requires:
(a) "State agency children" means:
1.

a.
Those children of school age committed to or in custody of the Cabinet
for Health and Family Services and placed, or financed by the cabinet, in a
Cabinet for Health and Family Services operated or contracted institution,
treatment center, facility, including those for therapeutic foster care and
excluding those for nontherapeutic foster care; or
b.
Those children placed or financed by the Cabinet for Health and Family
Services in a private facility pursuant to child care agreements including those for
therapeutic foster care and excluding those for nontherapeutic foster care;

2.

Those children of school age in home and community-based services provided as
an alternative to intermediate care facility services for the mentally retarded;
and

3.

Those children committed to or in custody of the Department of Juvenile Justice
and placed in a department operated or contracted facility or program.

(b) "Current costs and expenses" means all expenditures, other than for capital outlay
and debt service, which are in excess of the amount generated by state agency
children under the Support Education Excellence in Kentucky funding formula
pursuant to KRS 157.360. These expenditures are necessary to provide a two
hundred thirty (230) day school year, smaller teacher pupil ratio, related services
if identified on an individual educational plan, and more intensive educational
programming.
(c) "Therapeutic foster care" means a remedial care program for troubled children and
youth that is in the least restrictive environment where the foster parent is
trained to implement planned, remedial supervision and care leading to positive
changes in the child's behavior. Children served in this placement have serious
emotional problems and meet one (1) or more of the following criteria:
1. Imminent release from a treatment facility;
2. Aggressive or destructive behavior;
3. At risk of being placed in more restrictive settings, including
institutionalization; or
4. Numerous placement failures.
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(2)

(a) Unless otherwise provided by the General Assembly in a budget bill, any county or
independent school district that provides elementary or secondary school services to
state agency children shall be reimbursed through a contract with the Kentucky
Educational Collaborative for State Agency Children. The school services furnished to
state agency children shall be equal to those furnished to other school children of the
district.
(b) The Department of Education shall, to the extent possible within existing
appropriations, set aside an amount of the state agency children funds designated by
the General Assembly in the biennial budget to reimburse a school district for its
expenditures exceeding twenty percent (20%) of the total amount received from state
and federal sources to serve a state agency child.

(3)

The General Assembly shall, if possible, increase funding for the education programs for
state agency children by a percentage increase equal to that provided in the biennial
budget for the base funding level for each pupil in the program to support education
excellence in Kentucky under KRS 157.360 and, if applicable, by an amount necessary to
address increases in the number of state agency children being served.

(4)

The Kentucky Educational Collaborative for State Agency Children shall make to the
chief state school officer the reports required concerning school services for state
agency children, and shall file with the Cabinet for Health and Family Services unit
operating or regulating the institution or day treatment center, or contracting for
services, in which the children are located a copy of the annual report made to the chief
state school officer.

(5)

The Cabinet for Health and Family Services shall contract with a university-affiliated
training resource center utilizing all funds generated by the children in state agency
programs, except Oakwood and Hazelwood funds, and the funds in the Kentucky
Department of Education budget, pursuant to this section, as well as any other
educational funds for which all Kentucky children are entitled. The total of these funds
shall be utilized to provide educational services through the Kentucky Educational
Collaborative for State Agency Children established in KRS 605.110.

(6)

Notwithstanding the provisions of any other statute, the Kentucky Educational
Collaborative for State Agency Children shall operate a two hundred thirty (230) day
school program.

Effective: June 20, 2005
History: Amended 2005 Ky. Acts ch. 99, sec. 132, effective June 20, 2005. -- Amended 1998 Ky. Acts ch. 426, sec.
115, effective July 15, 1998; ch. 433, sec. 1, effective July 15, 1998; and ch. 538, sec. 1, effective April 13, 1998. -Amended 1996 Ky. Acts ch. 358, sec. 65, effective July 1, 1997. -- Amended 1994 Ky. Acts ch. 376, sec. 2, effective
July 15, 1994. – Amended 1992 Ky. Acts ch. 357, sec. 1, effective July 1, 1993. -- Amended 1990 Ky. Acts ch. 476, Pt.
IV, sec. 203, effective July 13, 1990. -- Amended 1984 Ky. Acts ch. 316, sec. 7, effective July 13, 1984; and ch. 410,
sec. 12, effective July 13, 1984. -- Amended 1978 Ky. Acts ch. 150, sec. 2, effective June 17, 1978. -- Amended 1976
Ky. Acts ch. 126, sec. 1. -- Amended 1958 Ky. Acts ch. 126, sec. 19. -- Created 1952 Ky. Acts ch. 88, secs. 1 to 4.
Formerly codified as KRS 160.631 and 160.632.
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505 KAR 1:080. Kentucky Educational Collaborative for State Agency
Children.
RELATES TO: KRS 158.135, 158.137, 605.110
STATUTORY AUTHORITY: KRS 158.135, 605.110
NECESSITY, FUNCTION, AND CONFORMITY: KRS 605.110(3) requires that children maintained in
a facility or program operated or contracted by the Cabinets for Families and Children, Justice,
or Health Services shall, so far as possible, receive a common school education. KRS
605.110(3)(d) requires the department to promulgate administrative regulations governing the
education of state agency children. This administrative regulation establishes requirements
governing the Kentucky Educational Collaborative for State Agency Children.
Section 1. Definitions. (1)
"Average daily membership" means the average number of state agency children on the
KECSAC designated child count days.
(2) "Department" means the Department of Juvenile Justice.
(3) "Educational administrative staff" means a principal, assistant principal, supervisor,
coordinator, director, pupil personnel worker or guidance counselor employed or contracted by
the Kentucky Educational Collaborative for State Agency Children to provide education services.
(4) "Extended school calendar" means 230 school days, of which at least 210 shall be
instructional days and the remainder shall be determined by the local school district, as
required in KRS 158.070. It is recommended that three (3) of the non-instructional days be used
for professional development designed for state agency children teachers.
(5) "Individual education program" or "IEP" means the instructional program required for state
agency children identified as having educational disabilities as governed by 707 KAR 1:210.
(6) "Individual plan of instruction" or "IPI" means the instructional plan required for state
agency children not identified as having educational disabilities.
(7) "Individual treatment plan" or "ITP" means a social and behavioral intervention plan,
including the plan for educational instruction, that is developed for each state agency child
being served by a treatment institution or facility.
(8) "KDE" means the Kentucky Department of Education.
(9) "KECSAC" means Kentucky Educational Collaborative for State Agency Children.
(10) "Local school district" means the school district where a state agency child is provided
educational services.
(11) "On-site state agency school program" means a school program operated on the campus of
a residential facility or day treatment program.
(12) "Private child care agency" means a private, not state operated, program which provides
care or treatment for children on a per child contractual or financed basis.
(13) "Program director" means the administrator at a state operated or contracted institution
or day treatment facility or administrator of a private child care agency that is responsible for
the safety and security of youth and staff and the operation of the treatment facility.
(14) "Rated capacity" means the capacity of the program as determined by the Cabinets for
Families and Children or Health Services or the Justice Cabinet.
(15) "School" means the site where the educational program for state agency children is
provided.
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(16) "School administrator" means the lead teacher, principal, or lead educator designated by
the local district or by KECSAC to be responsible for the operation of the daily education
program, and may be the program director of a facility, if the program director has appropriate
educational certification.
(17) "State agencies" means the Justice Cabinet, the Cabinet for Families and Children (CFC),
and the Cabinet for Health Services.
(18) "State agency children" or "SAC" is defined in KRS 158.135(1)(a).
(19) "State agency children’s fund" means appropriations to support KRS 158.135 previously
known as out-of-district funds.
(20) "Teacher preparation" means those courses provided by a public or private college or
university which lead to teacher certification.
(21) "Therapeutic foster care state agency child" means a youth in therapeutic foster care as
defined by KRS 158.135(1)(c).
(22) "Treatment" means the total array of services utilized to produce a positive change in a
child served by the treatment facility.
Section 2. Governance.
1) An interagency advisory group for KECSAC, composed of representatives of the state
agencies, KDE, the State Agency Children School Administrators’ Association and a
superintendent from a school district that provides education to SAC, shall provide
recommendations for policy and procedure development. The interagency advisory group
shall meet, at a minimum, biannually.
2) Contracting procedures.
a) The department shall contract with a university training resource center for the
establishment of KECSAC. KECSAC shall be responsible for the oversight or
administration of state and federal education funding and the provision of educational
services to state agency children. KECSAC shall be financed by the state agency
children’s fund. KECSAC shall have knowledge and experience in the following:
1. Appropriate statutes and administrative regulations related to Kentucky’s system of
schools;
2. State and federal statutes pertaining to youth with educational disabilities, e.g.
Individuals with Disabilities Education Act, 20 USC 1400 to 1491o, and Section 504 of
the Rehabilitation Act, 29 USC 794;
3. Kentucky Unified Juvenile Code, enacted as KRS Chapters 600 through 645, and the
operation of agency programs for juvenile offenders, status offenders and
dependent children; and
4. Research regarding the education of at-risk, incarcerated and difficult to motivate
youth.
b) KECSAC shall plan programs and state agency children’s fund budgets cooperatively with
the state agencies, KDE and local school districts providing programs to state agency
children. Local school districts shall be notified of projected funding levels by KECSAC by
December 1, for the following school year.
c) The KECSAC annual applications to the department shall constitute the biennial plan.
The applications shall contain educational goals and objectives for the biennium for
which funding is requested. The goals and objectives shall be consistent with
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appropriate statutes and administrative regulations related to the system of common
schools and the mandates of the Individuals with Disabilities Education Act. The
educational goals and objectives shall be compatible with and complementary to the
treatment goals for state agency children. The application shall also include strategies
for enhancing teacher preparation and professional development for teachers in local
districts serving SAC.
(d) KECSAC, with the cooperation of the state agencies and KDE, shall develop written
procedures for the operation of the state-wide education system for state agency children.
3) Staffing.
a) Teachers and other educational staff shall be employed or contracted by a local school
district.
1. If the local school district is not able or willing to provide the educational personnel
for the state agency children’s treatment facility for the extended school calendar of this
administrative regulation, KECSAC shall:
(a) Be notified in writing no later than January 1 prior to the start of the next school
year of the school district’s intent not to provide an extended school calendar; and
b. (i) Contract with another school district for educational staff; or
(ii) Contract or employ teachers or educational administrative staff.
2. When filling a teacher or an educational administrative staff vacancy in a stateoperated or contracted facility, the local school district or KECSAC shall provide the state
agency program director an opportunity to interview prospective new teachers or
educational administrative staff for the on-site state agency school program. The state
agency program director shall provide the local school district with interview results
regarding the applicant’s suitability for teaching in the on-site state agency school
program.
b) Educational administrative staff and teachers employed or contracted by KECSAC to
provide educational services for the extended school calendar shall meet Kentucky
education certification requirements and shall be evaluated. KECSAC shall evaluate all
KECSAC staff employed by the contracted university.
c) Educational staff employed by a school district shall be evaluated in accordance with
local school district policy.
d) Each on-site state agency school program shall designate a school administrator.
e) Education staff employed or contracted by KECSAC to provide educational services for
the extended school calendar shall be compensated at rates at least commensurate with
public school employees with comparable qualifications, experience and assignments in the
school district where the treatment facility is located.
f) On-site state agency school programs shall have sufficient teachers available with
appropriate certification to serve youth identified with educational disabilities as specified
in 707 KAR 1:230.
g) Other specific services identified in an IEP by the admission and release committee as
needed for a youth with educational disabilities may be accessed by KECSAC contracting for
appropriate extended school calendar services. KECSAC shall comply with the administrative
regulations relating to youth with disabilities as provided in 707 KAR Chapter 1. The
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extended school calendar may be modified if the SAC in therapeutic foster care are included
in the school district’s extended school program as approved by KECSAC.
4) Policy application. Interagency agreements, including program goals and objectives, shall be
developed between each local school district and treatment provider regarding their mutual
responsibility for education and care of state agency children. This agreement shall be
reviewed annually. If a conflict arises between the local agencies regarding the
development or fulfillment of the interagency agreement by either party, it shall be
resolved by KECSAC.
5) Student eligibility. If a specific activity (e.g., football or debate) is not provided to youth in a
state or private contracted agency program, the youth shall not lose eligibility to participate
based on the requirements in 702 KAR 7:070. Eligibility shall be figured on a month-tomonth basis (e.g., nine (9) months in a state agency facility without a formal football
program shall leave nine (9) months of eligibility in a local school district). The eligibility
period shall not exceed one (1) additional year. Other eligibility criteria shall be met by the
youth
Section 3. Finance.
1) The amount of funds generated by state agency children under the Support Education
Excellence in Kentucky (SEEK) Program as specified in KRS 157.360 for the guaranteed SEEK
base and adjustments shall be sent to the school district providing education for state
agency children to be used pursuant to Memoranda of Agreement (MOA) negotiated with
KECSAC.
2) Distribution of state agency children’s funds shall be as follows:
a) State agency children’s funds shall be used to fund the Memorandum of Agreement
with KECSAC.
b) State agency children’s funds may be used for educational services which benefit state
agency programs in a collective manner.
c) State agency children’s funds may be used as matching funds if the match shall increase
the amount of funds available to educate state agency children.
d) After the items in paragraphs (a), (b), and (c) of this subsection have been funded, the
remainder of the state agency children’s fund appropriation shall be divided by the total
number of state agency children to be educated. The resulting per pupil amount shall be
allocated for each state agency child.
3) KECSAC shall be considered the same as a school district for the generation, application,
distribution and accountability of state and federal funds, other than SEEK, available to
educate on-site state agency school children.
4) An annual memorandum of agreement shall be negotiated between KECSAC and each
school district providing education to state agency children. The MOA shall be signed and
returned to KECSAC within ninety (90) days of issuance. KECSAC may decrease funding by
quarterly increments for noncompliance with the submission deadline. Attachments shall
include the state approved budget format. All funds expended for SAC shall be included in
the annual school audit. An itemized budget shall be part of the MOA. State agency
children’s fund distribution shall be based upon SAC average daily membership (ADM) or
rated capacity.
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a) Noncompliance with the MOA provisions may result in decreasing SACF allocation as
determined by KECSAC. The withholding of funds shall be temporary provided that the
school district becomes compliant by the end of the fiscal year.
b) For a new or expanded program, the state agency children's fund shall be allocated
based on the rated or licensed capacity if opened during the first three (3) quarters of
the fiscal year. A program opened or expanded during the last quarter of the fiscal year
shall receive funding based on the rated or licensed capacity for the initial fifteen (15)
months of operation. A new or expanded program may be funded at a lower per-pupil
amount based on availability of state agency children’s funds.
5) a. Each biennium, KECSAC, in consultation with the state agencies and KDE, shall
submit a biennial budget plan benchmarked to the projected SEEK increase and
projected set-aside to reimburse district’s for excess cost.
b. The state agency children’s fund, as specified in KRS 158.135, shall be cost
reimbursed to school districts biannually from KDE upon approval by KECSAC and
the appropriate state agency.
c. KECSAC shall develop a procedure by October 1, 1999, for school district’s
reimbursement of expenses exceeding twenty (20) percent of total amount received
from state and federal sources to serve a state agency child.
6) As part of the MOA with each local school district, KECSAC shall ensure the development
of a plan for professional development of certified staff. A teacher or administrator new
to a SAC on-site program shall attend Professional Development for New Educators. It is
recommended that a SAC school program commit three (3) days of the extended school
calendar for teacher participation in the KECSAC approved professional development
events designed for SAC teachers. These three (3) days shall be in addition to the
Professional Development for New Educators. The school district shall maintain an
annual record of professional development for all school district employees in SAC onsite programs.
7) A school district shall ensure that the SAC access all eligible federal and state funding
(such as KETS Funding and Title I).
8) An on-site SAC program shall have access to textbooks, instructional materials,
technology, and equipment comparable to that available in the local school district.
9) KECSAC shall obtain information from the Kentucky Department of Education and the
Workforce Development Cabinet regarding all discretionary and entitlement state,
federal and miscellaneous funding opportunities available to local school districts and
file applications or reports necessary to procure and use funds for the education of state
agency children.
10) If a state agency plans to open or contract for a new program or to expand an existing
SAC program during a biennium, the state agency shall notify KDE and KECSAC by April 1
of the first year of the biennium regarding the projected number of youth to be
educated in the new or expanded program.
11) If youth age sixteen (16) through twenty (20) years enter with or receive a GED while
attending a state agency program, that youth shall continue in the state agency program
for further academic and vocational training and continue to generate SEEK funds. State
agency children funds may be used to:
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a. Support a GED preparation program; or
b. Educate GED and high school graduates.
12) The state agencies, the Kentucky Department of Education, the Cabinet for Workforce
Development and other appropriate agencies shall develop and review annually an
interagency agreement defining services and financial responsibilities of each state and
local agency providing educational services for state agency children. The agreement
shall include procedures for resolving interagency disputes.
13) If a dispute arises between KECSAC and a local school district that cannot be resolved by
the parties, the dispute shall be submitted, for resolution, to the interagency advisory
group by written request of either party. The request shall identify in detail the issue in
dispute. The interagency advisory group shall schedule a meeting with the parties,
during which each party shall explain its position. The interagency advisory group shall
render a written report and recommendation to the commissioner of the department
responsible for the program in dispute within fifteen (15) days of the meeting. The
commissioner shall render a written decision resolving the dispute within fifteen (15)
days of receiving the recommendation from the interagency advisory group.
Section 4. Operations.
1) School options for state agency children with an IEP shall be planned, if not restricted by
treatment needs, using the least restrictive environment based on specific child needs.
Additional days beyond the school year shall take place either at the local public school or
on the state agency program site. If the state agency child is not restricted to the treatment
site for security purposes, the continuum from least restrictive to most restrictive
alternatives shall be as follows:
a) A program for state agency children may send all of its children to be educated in the
local public school where children in the local public school district are assigned or
where their IEP indicates placement.
b) A program for state agency children may send some of its children to be educated in the
local public school as in paragraph (a) of this subsection and have on-site state agency
school option for other children.
c) A program for state agency children may have an on-site state agency school for all
children due to reasons necessary for the conditions of placement in the state agency
program.
2) Assessments.
a) The local school district shall complete an informal academic assessment of the
educational needs of all SAC, and vocational needs of SAC aged fourteen (14) and up or
in eighth grade and above, within the first thirty (30) days after admission to on-site
programs. Educational goals and objectives shall be consistent with goals specified in
each youth’s individual treatment plan.
b) If the youth is suspected to have an educational disability as governed by 707 KAR 1:180
and 707 KAR 1:190, assessments shall be administered, following required due process
procedures.
3) In a school district providing educational services, local school district staff shall coordinate
the completion of the required individual education program pursuant to 707 KAR 1:180
and 707 KAR 1:190.
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4) Instructional services.
a. The teacher pupil ratio for on-site state agency school programs serving state agency
children shall average, based on annual average daily attendance, no more than ten (10)
students to one (1) teacher without a classroom aide and fifteen (15) students to one (1)
teacher with a classroom aide. A classroom that exclusively serves students with the
educational disabilities shall comply with teacher pupil ratios as specified in 707 KAR
1:230, Section 5.
b. By the 30th school day after admission to a school program, an individual plan of
instruction shall be developed by the school district for state agency children not
identified with a disability. The individual plan of instruction shall be developed in
coordination with the ITP. If a youth is determined to have an educational disability, the
IEP requirements as governed by 707 KAR Chapter 1 shall suffice. The IPI shall be in a
standardized format, as determined by the KECSAC Interagency Advisory Group.
c. An educational passport shall be prepared as required by KRS 158.137 and
605.110(3)(e).
d. A state agency child reading at two (2) or more years below the appropriate grade level,
as measured by an educational assessment tool, shall be provided developmental
reading, listening and writing instruction.
5) Accountability.
a. The assessments and portfolios of state agency children shall be governed by 703 KAR
5:070.
b. An accountability system shall be designed by KECSAC for state agency children school
programs. The memorandum of agreement which shall include quality of educational
services shall be monitored, at a minimum, in conjunction with KDE’s IDEA monitoring
cycle. Noncompliance with the MOA may result in reduction, elimination, or
recoupment of the district’s reimbursement from the state agency children's fund as
determined by KECSAC.
c. If required by the state agency, the SAC school programs shall be in compliance with
accreditation standards of the respective professional accrediting association of that
state agency.
6) Transition.
a. KECSAC shall ensure that transition procedures for SAC moving from the state agency
education program to the next instructional or vocational setting are being
implemented. Educational staff at an on-site program shall participate in the transition
process.
b. The transition planning to a post school setting shall comply with the transition plan and
service requirements of the Individuals with Disabilities Education Act (IDEA), enacted as
20 USC 1400 to 1491o, and 707 KAR 1:220 for students with educational disabilities.
c. KECSAC shall design and implement a system of educational data collection and
information dissemination in order to improve the quality of educational delivery for
SAC.
d. The last school or school district a state agency youth attends prior to placement in a
state agency program shall be responsible for forwarding the educational records to the
state agency program within five (5) school days of receipt of the request.
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e.

The school administrator shall ensure that the educational records of state agency
children are forwarded to the receiving school within five (5) school days following the
release of the youth from the treatment facility.
(25 Ky.R. 2985; Am. 26 Ky.R. 604; eff. 10-11-99.)
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158.137 Educational passports for state agency children.
(1) As used in this section:
(a) "State agency child" or "state agency children" means "state agency children"
defined in KRS 158.135;
(b) "School or educational facility" means any public school, private school, day
treatment center, or any other public or private entity that provides educational
services to state agency children; and
(c) "Educational passport" means a standard form completed by a school or educational
facility which a state agency child is leaving which provides a receiving school or facility
with basic demographic and academic information about the state agency child.
(2) When the placement of a state agency child is changed and the state agency child must
transfer from one school or educational facility to a different school or educational facility, the
school or educational facility that the state agency child is leaving shall, within two (2) days of
the state agency child leaving, prepare an educational passport for the child, which shall be
delivered to the Cabinet for Health and Family Services or the Department of Juvenile Justice.
The Cabinet for Health and Family Services or the Department of Juvenile Justice shall, within
two (2) days of enrolling a state agency child in a new school or educational facility, present the
educational passport to the receiving school or educational facility.
(3) A standard educational passport form shall be developed by the Kentucky Department of
Education in consultation with the Cabinet for Health and Family Services and the Department
of Juvenile Justice. The Kentucky Department of Education shall make the form available to all
schools or educational facilities serving state agency children.
Effective: June 20, 2005
History: Amended 2005 Ky. Acts ch. 99, sec. 133, effective June 20, 2005. -- Created 1998 Ky. Acts ch. 398, sec. 1,
effective July 15, 1998.
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605.110 Smoking cessation services, medical care, and educational
programs for committed children -- Kentucky Educational Collaborative for
State Agency Children -- Personnel -- Financing.
(1) (a) Any child committed to or in the custody of the cabinet or the Department of Juvenile
Justice who is not placed in a location where smoking cessation services are provided may
participate in smoking cessation services offered by local health departments or their
contracted agents at no cost.
(b) Unless provided otherwise, when any child committed to or in the custody of the
Department of Juvenile Justice or the cabinet requires medical or surgical care or
treatment, the Department of Juvenile Justice or the cabinet may provide the same or
arrange for the furnishing thereof by other public or private agencies, and may give consent
to the medical or surgical treatment. For this purpose, the services and facilities of local
health officers and departments shall be made available, at a cost not to exceed the
Medicaid reimbursement rate, to the Department of Juvenile Justice or the cabinet, and as
far as practicable, any publicly owned hospital shall provide hospitalization without charge
for any such child who is a resident of the political subdivision by which the hospital is
owned or operated. This section does not authorize nor shall permission be granted for
abortion or sterilization.
(2) Any child placed in a foster home by an agency duly authorized in KRS Chapter 620 to place
a child in a foster home shall receive a complete medical, visual, and dental examination by a
professional authorized by the Kentucky Revised Statutes to conduct such examinations.
Arrangements for a child placed in a foster home to receive such examinations shall be made
within two (2) weeks of his placement in a foster home and not less than every twelve (12)
months thereafter.
(3) Children maintained in any of the facilities and programs operated or contracted by the
Department of Juvenile Justice or the cabinet shall, so far as possible, receive a common school
education.
(a) The Kentucky Educational Collaborative for State Agency Children shall be established to
serve children in facilities and programs operated or contracted by the Department of
Juvenile Justice or the Cabinet for Health and Family Services, residential, day treatment,
clinical, and group home programs. All policies and procedures necessary to educate state
agency children shall be approved by the Kentucky Board of Education. All duties,
responsibilities, rights, and privileges specifically imposed on or granted to the local
education administration units shall be imposed on or granted to the Department of
Juvenile Justice or the Cabinet for Health and Family Services and contracted agencies with
regard to educating agency children. Classrooms for the Kentucky Educational Collaborative
for State Agency Children shall be within or near the facilities and programs operated or
contracted by the Department of Juvenile Justice or the cabinet. The Kentucky Department
of Education, the Department of Juvenile Justice, and the Cabinet for Health and Family
Services, Department for Community Based Services, shall develop a biennial plan regarding
the educational needs and provisions of educational programs, with emphasis on the
coordination of all treatment services and funds available to provide for the education of
state agency children. The biennial plan shall include strategies to assure that teacher
preparation programs include content related to working with state agency children and
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that adequate professional development opportunities for better meeting the needs of
these students are available for teachers and schools.
(b) Teachers and other staff shall be hired on contract through a local school district or if a local
school district is not willing to participate, teachers may be hired by the Kentucky Educational
Collaborative for State Agency Children or a contract may be entered into with a private
provider of educational services. All certified educational staff hired by the Kentucky
Educational Collaborative for State Agency Children shall be members of the Kentucky
Teachers' Retirement System.
(c) Beginning July 1, 1993, the Kentucky Education Collaborative for State Agency Children shall
be financed through:
1. The amount generated by state agency children under the Support Education
Excellence in Kentucky program as provided in KRS 157.360 for the guaranteed base and
adjustments for the number of at-risk students, exceptional students, and
transportation costs;
2. A per-pupil distribution of professional development funds with the collaborative
serving as a consortium for state agency children;
3. A per-pupil distribution of technology funds in accordance with the state education
technology plan pursuant to KRS 156.670 and the formula for the distribution of funds
to local school districts;
4. A per-pupil distribution of textbook funds pursuant to KRS 157.100 and 157.190;
5. The funding for school services for state agency children authorized by KRS 158.135;
and
6. Other grants and entitlements, including federal funds, identified in the
implementation plan developed pursuant to paragraph (f) of this subsection for the
education of Kentucky's children.
(d) The commissioner of Juvenile Justice and the secretary of the Cabinet for Health and Family
Services shall promulgate administrative regulations, pursuant to KRS Chapter 13A, with the
assistance of the Kentucky Department of Education and upon recommendation of the
Kentucky Board of Education regarding the governance, curriculum, and other topics necessary
to educate state agency children. The regulations shall:
1. Provide for the development and implementation of interagency agreements that:
a. Define the financial responsibility of each state and local agency for providing
services to state agency children;
b. Establish procedures for resolving interagency disputes among agencies that
are parties to the agreements; and
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2. Provide procedures for the implementation of the Kentucky statutes regarding
school-based decision making, student outcomes, accountability, assessment, rewards
and sanctions, technology, staff development, salaries, and the development of
coordinated individual treatment, education, and transition plans to ensure compliance
with present education and treatment laws and regulations specific to the needs of
children in the programs of the Cabinet for Health and Family Services.
(e) When the placement of a state agency child is changed so that the state agency child must
transfer from one school or educational facility to a different school or educational facility, the
school or educational facility that the state agency child is leaving shall, within two (2) days of
the state agency child leaving, prepare an educational passport for the child, which shall be
delivered to the cabinet or the Department of Juvenile Justice. The cabinet or the Department
of Juvenile Justice shall, within two (2) days of enrolling a state agency child in a new school or
educational facility, present the educational passport to the receiving school or educational
facility.
(f) The commissioner of Juvenile Justice and the secretary of the Cabinet for Health and Family
Services and the commissioner of the state Department of Education shall initiate development
of a plan for implementation of the Kentucky Educational Collaborative for State Agency
Children.
Effective: July 12, 2006
History: Amended 2006 Ky. Acts ch. 17, sec. 2, effective July 12, 2006. -- Amended 2005 Ky. Acts ch. 99, sec. 661,
effective June 20, 2005. -- Amended 2002 Ky. Acts ch. 257, sec. 10, effective July 15, 2002. -- Amended 2000 Ky.
Acts ch. 14, sec. 58, effective July 14, 2000; and ch. 534, sec. 19, effective July 14, 2000. -- Amended 1998 Ky. Acts
ch. 398, sec. 4, effective July 15, 1998; ch. 426, sec. 613, effective July 15, 1998; ch. 433, sec. 2, effective July 15,
1998; ch. 538, sec. 5, effective April 13, 1998; and ch. 609, sec. 4, effective July 15, 1998. -- Amended 1996 Ky. Acts
ch. 358, sec. 16, effective July 1, 1997; and ch. 362, sec. 6, effective July 15, 1996. -- Amended 1994 Ky. Acts ch.
376, sec. 3, effective July 15, 1994. – Amended 1992 Ky. Acts ch. 357, sec. 3, effective July 14, 1992. -- Amended
1988 Ky. Acts ch. 350, sec. 9, effective April 10, 1988; and ch. 357, sec. 12, effective July 15, 1988. -- Created 1986
Ky. Acts ch. 423, sec. 14, effective July 1, 1987.
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KECSAC Policies
01.1

Definition of State Agency Children
Kentucky Revised Statute 158.135 1 (a) provides the legal definition of state agency children.
LEGAL DEFINITION
"State agency children" means:
1.
a. Those children of school age committed to or in custody of the Cabinet
for Health and Family Services and placed, or financed by the cabinet, in a
Cabinet for Health and Family Services operated or contracted institution,
treatment center, facility, including those for therapeutic foster care and
excluding those for nontherapeutic foster care; or
b. Those children placed or financed by the Cabinet for Health and Family
Services in a private facility pursuant to child care agreements including
those for therapeutic foster care and excluding those for nontherapeutic
foster care;
2.
Those children of school age in home and community-based services provided as
an alternative to intermediate care facility services for the mentally retarded;
and
3.
Those children committed to or in custody of the Department of Juvenile Justice
and placed in a department operated or contracted facility or program.
School age children are identified as any child age 5 – 21.
All reimbursement from the state agency children fund will be based on this legal definition.
DEFINITIONS AND CONDITIONS OF SERVICE
“Committed to the Cabinet” means an order of the court has been issued which places a child
under the custodial control or supervision of the Cabinet for Health and Family Services, or
another facility or agency until the child attains the age of eighteen (18) unless the commitment
is discharged under KRS Chapter 605 or the committing court terminates or extends the order.
“Order of the Court” means a written direction or command delivered by a court or
judge. It is an official proclamation issued by a judge that defines the legal relationship
between the parties of a hearing, a trial, an appeal or other court proceedings. Such a
ruling requires or authorizes the carrying out of certain steps by one or more parties to a
case. A court order must be signed by a judge; some jurisdictions may require it be
notarized. This is a legally binding document that identifies the child in question and
includes specific directions, expectations or other guidance for a child. It does not
include a simple referral or suggestion of services. An official, formal, written court
order will be issued if the court has enacted an “order of the court.”
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01.1
(CONTINUED)
Definitions of State Agency Children
“Custodial control” means a person or organization, other than the child in question,
has the "sum total" or "full bundle" of parenting powers and responsibilities, exercised
exclusively, with respect to the raising and care of the child, decisions and provision of
physical, moral and emotional health, personal care, control, place of residence,
discipline, religion, education, medical treatment, property, and naming of the child. For
the purposes of the Cabinet there is no identifiable distinction between committed to
and custodial control, as custodial control is included in the definition of “commitment.”
“Supervision” means a child is being monitored by the state agency identified in the
court order. This may include the ongoing supervision by the Cabinet as a part of a
transition period or probation period, for any other period of time as required by the
order of the court and included therein. Supervision may include remote monitoring of
the child by the state agency including phone monitoring, regular meetings with the
child, review of the child’s progress by an affiliated employee of the state agency as
directed by the court order. Supervision does not include students who do not have an
order of the court.
“Custody of the Cabinet” means a person or organization, other than the child in question, has
the "sum total" or "full bundle" of parenting powers and responsibilities, exercised exclusively,
with respect to the raising and care of the child, decisions and provision of physical, moral and
emotional health, personal care, control, place of residence, discipline, religion, education,
medical treatment, property, and naming of the child. For the purposes of the Cabinet there is
no identifiable distinction between committed to and custodial control, as custodial control is
included in the definition of “commitment.”
The Cabinet for Health and Family Services means the Department for Community Based
Services; Department for Medicaid Services; and Department for Behavioral Health,
Developmental and Intellectual Disabilities, which includes Impact Plus services. Herein
referred to as the Cabinet.
“Placed” means the child has been assigned a location by one of the identified state agencies or
by order of the court. The placement could be in a residential or day program where services
are provides to meet the particular student’s needs.
“Financed by the Cabinet” means that services provided to the child are paid for by the
Cabinet. This may include a per child reimbursement based on a daily rate to a private child
care provider through a child care agreement or service contract. This may include
reimbursement for services provided to eligible children by the Department of Medicaid
Services within the Cabinet.
A program “operated by the Cabinet” means that the program is staffed and supervised by the
state agency. This means the state agency is responsible for hiring personnel who staff the
facility and provide services to the children being served within the facility, with the exception
of the education staff that are always hired and supervised by the local education agency (i.e.
the local school district). At this time, there are no programs “operated” by the Cabinet.
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01.1
(CONTINUED)
Definitions of State Agency Children
A program “contracted by the Cabinet” means that the state agency has entered into a formal,
written agreement with the program to provide services for children. This means the program
has responsibility, as identified in the agreement, for hiring and supervising the treatment staff
that delivers services to the children. These include any program that has a child care
agreement with DCBS or a service contract through Behavioral Health. Entering into a contract
with KECSAC does not constitute a contract with the Cabinet or DJJ.
“A Cabinet for Health and Family Services operated or contracted institution” means an
incorporated or unincorporated organization organized and operated exclusively for
educational, religious, medical, charitable, or other eleemosynary purposes, or a governmental
organization to the extent that it holds funds exclusively for any of these purposes.
“A Cabinet for Health and Family Services operated or contracted treatment facility” means a
facility with more than eight (8) beds designated by the Cabinet for the treatment of mentally ill
children. The treatment program of such facilities shall be supervised by a qualified mental
health professional.
“A Cabinet for Health and Family Services operated or contracted facility” means any facility
or group home providing residential care on a twenty-four (24) hour basis to children not
related by blood, adoption, or marriage to the person maintaining the facility, excluding a state
facility or one certified by an appropriate agency and operated primarily for educational or
medical purposes.
“Therapeutic foster care” means a remedial care program for troubled children and youth that
is in the least restrictive environment where the foster parent is trained to implement planned,
remedial supervision and care leading to positive changes in the child's behavior. Children
served in this placement have serious emotional problems and meet one (1) or more of the
following criteria:
1. Imminent release from a treatment facility;
2. Aggressive or destructive behavior;
3. At risk of being placed in more restrictive settings, including institutionalization; or
4. Numerous placement failures.
Youth in therapeutic foster care (TFC) are assigned caseworkers by the private provider.
Caseworkers are on-call 24 hours a day, 7 days a week to assist with problems that may occur.
Youth placed in TFC receive a full range of treatment services including individual and group
counseling, socialization groups, recreational and educational programs, and any other
community resources that can be readily accessed.
“Nontherapeutic foster care” means those children who are involved in the foster care system,
but do not meet the definition above as it relates to therapeutic foster care.
“Private Facility” means a private, not state operated, program which provides care or
treatment for children on a per child contractual or financed basis.
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01.1
(CONTINUED)
Definitions of State Agency Children
“Child care agreements” means a formal agreement between the Cabinet and a private facility
that identifies the specific services provided, the expectations of the Cabinet and any
obligations on the part of either parties on behalf of the children being served or the state
agencies. A child care license in itself is not a child care agreement. Every agency providing care
to children must have a child care license provided by the Office of the Inspector General;
however, not very provider who has a child care license has a child care agreement with the
Cabinet. A child care agreement is a contractual agreement between the agency and the
Cabinet (i.e., a Memorandum of Agreement, a Memorandum of Understanding, or a Contract).
A service provider contract with Behavioral Health will serve as a child care agreement.
“Home” means a privately owned and operated home for the boarding and lodging of
individuals which is approved by the Department of Juvenile Justice or the cabinet for the
placement of children committed to the department or the cabinet (KRS 600.020).
“Community-based services” means any nonsecure, homelike facility licensed, operated, or
permitted to operate by the Department of Juvenile Justice or the Cabinet, which is located
within a reasonable proximity of the child's family and home community. “Intermediate care
facility services” means nursing facility services and intermediate care facility for individuals
with mental retardation or a developmental disability services.
"Intermediate care facility for individuals with mental retardation or a developmental
disability" or "ICF-MR-DD" means a licensed intermediate care facility for individuals
with mental retardation or a developmental disability certified to the Department for
Medicaid Services as meeting all standards for an intermediate care facility for
individuals with mental retardation or a developmental disability.
"Intermediate care facility for individuals with mental retardation or a developmental
disability services" means care provided:
(a) To a Medicaid-eligible individual who meets ICF-MR-DD patient status criteria
in accordance with Section 4 of this administrative regulation; and
(b) By an ICF-MR-DD participating in the Medicaid Program.
“Mentally retarded” as identified in regards to operations and services of group homes means:
“Developmental disability” means a severe chronic disability which is attributable to a
mental or physical impairment or combination of mental and physical impairments
manifested before the person attains the age of twenty-two (22) and is likely to
continue indefinitely. This disability results in substantial limitations in areas of major
life activity including self-care, receptive and expressive language, learning, mobility,
capacity for independent living and economic sufficiency and requires individually
planned and coordinated services of a lifelong or extended duration.
“Mental retardation” means a significantly subaverage general intellectual functioning
existing concurrently with deficiencies in adaptive behavior which is first manifested
during the developmental period.
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01.1
(CONTINUED)
Definitions of State Agency Children
“Committed to the Department of Juvenile Justice” means an order of the court has been
issued which places a child under the custodial control or supervision of the Department of
Juvenile Justice or another facility or agency until the child attains the age of eighteen (18)
unless the commitment is discharged under KRS Chapter 605 or the committing court
terminates or extends the order (KRS 600.020).
“Order of the Court” means a written direction or command delivered by a court or judge. It is
an official proclamation issued by a judge that defines the legal relationship between the
parties of a hearing, a trial, an appeal or other court proceedings. Such a ruling requires or
authorizes the carrying out of certain steps by one or more parties to a case. A court order must
be signed by a judge; some jurisdictions may require it be notarized. This is a legally binding
document that identifies the child in question and includes specific directions, expectations or
other guidance for a child. It does not include a simple referral or suggestion of services. An
official, formal, written court order will be issued if the court has enacted an “order of the
court.”
“Custodial control” means a person or organization, other than the child in question,
has the "sum total" or "full bundle" of parenting powers and responsibilities, exercised
exclusively, with respect to the raising and care of the child, decisions and provision of
physical, moral and emotional health, personal care, control, place of residence,
discipline, religion, education, medical treatment, property, and naming of the child.
“Supervision” means a child is being monitored by the state agency identified in the
court order. This may include the ongoing supervision by the Cabinet as a part of a
transition period or probation period, for any other period of time as required by the
order of the court and included therein. Supervision may include remote monitoring of
the child by the state agency including phone monitoring, regular meetings with the
child, review of the child’s progress by an affiliated employee of the state agency as
directed by the court order. Supervision does not include students who do not have an
order of the court.
“Custody of the Department of Juvenile Justice” means a person or organization, other than
the child in question, has the “sum total” or “full bundle” of parenting powers and
responsibilities, exercised exclusively, with respect to the raising and care of the child, decisions
and provision of physical, moral and emotional health, personal care, control, place of
residence, discipline, religion, education, medical treatment, property, and naming of the child.
In the case of the Department of Juvenile Justice, it should be noted that custodial control is
very rarely removed from the parental unit of the child. Therefore, in most cases, the
Department must seek the permission of the custody holder to act on the child’s behalf in
making decisions related to the above noted areas of power and responsibility.

Page | 93

01.1
(CONTINUED)
Definitions of State Agency Children
“A Department of Juvenile Justice operated facility or program” means the program is staffed
and supervised by the state agency. This means the state agency is responsible for hiring
personnel who staff the facility and provide services to the children being served with the
facility, with the exception of the education staff that are always hired and supervised by the
local education agency (i.e. the local school district). The Department of Juvenile Justice has
several types of programs that are “operated” by the Department including, but not limited to:
youth development centers, detention centers, day treatment centers and group homes.
“A Department of Juvenile Justice contracted facility program” means the state agency has
entered into a formal, written agreement with the school district to provide services for
children. This means the school district has responsibility, as identified in the agreement, for
hiring and supervising the treatment staff that deliver services to the children. The Department
of Juvenile Justice has several types of programs that are “contracted” by the Department,
including, but not limited to: day treatment centers, group homes, and treatment centers.
Entering in a contract with KECSAC does not constitute a contract with the Cabinet or DJJ.
YOUTH WHO DO NOT MEET LEGAL DEFINITION
Children served in alternative placements that do not meet the definition of a state agency
child may include, but are not limited to:
•

Students referred directly by the local school district.

•

Students referred by the Administrative Office of the Courts, without an official court
order defined herewithin.

•

Students who are referred to the program by a local, state, or regional judge without an
official court order.

•

Students who have a court designated worker or case worker, but do not have a court
order identifying location of placement, terms of placement, length of placement,
commitment or custody of the child.

•

Any student who is in a private placement within a Cabinet contracted or operated
program who is not being funded by the Cabinet, or is not commited or in the custody
of the Cabinet (i.e. children who are placed in a facility by a legal guardian who is paying
for the services privately either directly or through private insurance or by some other
non-Cabinet means).

•

Students who are out-of-state residents are not State Agency Children, even if the
services are being provided by an in-state agency.

•

A child being served in a Mental Health Day Treatment center who is not being financed
by the Cabinet through Medicaid Services or another Cabinet fund would not be eligble
for KECSAC funding.
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Definitions of State Agency Children

01.1
(CONTINUED)

REFERENCES:
KRS 158.135
KRS 159.010
KRS 159.150
KRS 158.030
KRS 158.031
KRS 600.020
505 KAR 1:080
907 KAR 1:022
902 KAR 20:078

Adopted: 12/15/09
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01.2

Legal Definitions
1. "Average daily membership" means the average number of state agency children on the
KECSAC designated child count days.
2. "Department" means the Department of Juvenile Justice.
3. "Educational administrative staff" means a principal, assistant principal, supervisor,
coordinator, director, pupil personnel worker or guidance counselor employed or
contracted by the Kentucky Educational Collaborative for State Agency Children to provide
education services.
4. "Extended school calendar" means 230 school days, of which at least 210 shall be
instructional days and the remainder shall be determined by the local school district, as
required in KRS 158.070. It is recommended that three (3) of the noninstructional days be
used for professional development designed for state agency children teachers.
5. "Individual education program" or "IEP" means the instructional program required for state
agency children identified as having educational disabilities as governed by 707 KAR 1:210.
6. "Individual plan of instruction" or "IPI" means the instructional plan required for state
agency children not identified as having educational disabilities.
7. "Individual treatment plan" or "ITP" means a social and behavioral intervention plan,
including the plan for educational instruction that is developed for each state agency child
being served by a treatment institution or facility.
8. “KDE" means the Kentucky Department of Education.
9. "KECSAC" means Kentucky Educational Collaborative for State Agency Children.
10. "Local school district" means the school district where a state agency child is provided
educational services.
11. "On-site state agency school program" means a school program operated on the campus of
a residential facility or day treatment program.
12. "Private child care agency" means a private, not state operated, program which provides
care or treatment for children on a per child contractual or financed basis.
13. "Program director" means the administrator at a state operated or contracted institution or
day treatment facility or administrator of a private child care agency that is responsible for
the safety and security of youth and staff and the operation of the treatment facility.
14. "Rated capacity" means the capacity of the program as determined by the Cabinets for
Families and Children or Health Services or the Justice Cabinet.
15. "School" means the site where the educational program for state agency children is
provided.
16. "School administrator" means the lead teacher, principal, or lead educator designated by
the local district or by KECSAC to be responsible for the operation of the daily education
program, and may be the program director of a facility, if the program director has
appropriate educational certification.
17. "State agencies" means the Justice Cabinet, the Cabinet for Families and Children (CFC), and
the Cabinet for Health Services.
18. "State agency children" or "SAC" is defined in KRS 158.135(1)(a).
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19. "State agency children’s fund" means appropriations to support KRS 158.135 previously
known as out-of-district funds.
20. "Teacher preparation" means those courses provided by a public or private college or
university which lead to teacher certification.
21. "Therapeutic foster care state agency child" means a youth in therapeutic foster care as
defined by KRS 158.135(1)(c).
22. "Treatment" means the total array of services utilized to produce a positive change in a
child served by the treatment facility.
REFERENCES:
505 KAR 1:080

Adopted/Amended: 12/15/09
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02.1

Interagency Advisory Group
An interagency advisory group (IAG) composed of representatives from the Department of
Juvenile Justice (DJJ), Department for Community Based Services (DCBS), Department for
Behavioral Health, Developmental and Intellectual Disabilities (DBHDID), Department of
Education (KDE), the State Agency Children School Administrators’ Association (SACSAA) and a
superintendent from a local school district that provides educational services to state agency
children shall provide recommendations for policy and procedure development.
MEETINGS
The IAG shall meet six times per year to review KECSAC activities and provide recommendations
for current and future KECSAC activities.
REFERENCES:
KRS 158.135
505 KAR 1:080
Adopted: 12/15/09
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02.2

Interagency Agreement
Each school district receiving KECSAC funding must submit with the annual memorandum of
agreement (MOA) an interagency agreement between the local school district and the
treatment provider. The interagency agreement shall include goals and objectives as well as
detail the specific responsibilities each will have regarding the education and care of state
agency children.
The agreement shall be reviewed annually.
DEPARTMENT OF JUVENILE JUSTICE PROGRAMS
The Interagency Agreement submitted to the Department of Juvenile Justice shall serve as the
required interagency agreement for all programs operated or contracted by the Department of
Juvenile Justice.
MENTAL HEALTH DAY TREATMENT PROGRAMS
Mental Health Day Treatment programs shall submit a current copy of the Interagency
Agreement between the program and the approved service provider, including a copy of the
current service provider’s contract.
DISPUTE RESOLUTION
If a conflict arises between the local school district and the treatment provider regarding the
development or fulfillment of the interagency agrement by either party, it shall be resolved by
KECSAC.
REFERENCES:
KRS 158.135
505 KAR 1:080
Memorandum of Agreement

Adopted: 12/15/09
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02.3

State Agency Children School Administrators’ Association
Districts shall designate one person from each KECSAC funded program as the school
administrator. The school administrator may be a lead teacher, principal, or lead educator and
is responsible for the operation of the daily education program.
The school administrator may be the program director of a facility if the program director has
the appropriate educational certifications.
The person designated as school administrator shall be a member of the State Agency Children
School Administrators’ Association (SACSAA) and shall attend two annual meetings.
SACSAA LEADERSHIP
SACSAA shall be governed by a President and President-elect. SACSAA membership shall hold
biennial elections to determine the association leadership.
Elections shall be held in the spring of each even numbered year. The president-elect will serve
for a two year term beginning June 1st of that year. After completing a two year term, the
president-elect will assume the position of president on June 1st and will serve as president for
an additional two years.
IAG ROLE
The elected SACSAA representatives shall serve as members of the KECSAC Interagency
Advisory Group during their term in office.
REFERENCES:
KRS 158.135
505 KAR 1:080

Adopted: 12/15/09
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03.1

Funding
State Agency Children’s Fund distribution shall be based upon state agency children (SAC)
average daily membership (ADM) or rated capacity.
NEW OR EXPANDED PROGRAMS
For a new or expanded program, the state agency children’s fund shall be allocated based on
the rated or licensed capacity if opened during the first three (3) quarters of the fiscal year. A
program opened or expanded during the last quarter of the fiscal year shall receive funding
based on the rated or licensed capacity for the initial fifteen (15) months of operation. A new or
expanded program may be funded at a lower per-pupil amount based on availability of state
agency children’s funds.
If a state agency plans to open or contract for a new program or to expand an existing SAC
program, the state agency shall notify KECSAC by April 1 of each year regarding the projected
number of youth to be educated at the new or expanded program.
FUNDING LEVELS
KECSAC shall notify local school districts of projected funding levels by December 1, for the
following school year.
Districts will be notified by mid-May of the actual per-child funding level.
REFERENCES:
KRS 158.135
505 KAR 1:080

Adopted: 12/15/09
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03.11

ADM Appeal Process
Districts shall be notified by mid-April of the yearly average daily membership count for each
KECSAC program in the district. District personnel shall have five (5) working days to verify the
ADM count and report any discrepencies to the KECSAC office.
RIGHT TO APPEAL
If the Districts believes the ADM count derived from the three designated reporting days
(October 15, December 1, and March 15 or the date specified in the KECSAC Deadlines
document) does not accurately represent the average daily membership of the program, the
District may appeal in writing within the timeframe specified in the notification letter.
Documentation to verify a different ADM count than the one derived from the three designated
reporting days may include:
•

monthly roll with state agency student names, birthdate, identification number,
grade level entrance date and state agency classification,

•

description of extenuating circumstances that may have affected daily
attendance, or

•

other documents requested by KECSAC.

KECSAC will notify the District within ten (10) working days of receipt of the letter and
supporting documents with a decision regarding the appealed ADM count.
Adopted/Amended: 6/11/09
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03.12

Students Aging Out
A student who turns 21 on or before the first day of the regular school year is not eligible to be
counted on the average daily membership (ADM) count for that year.
A student who turns 21 during the school year will be eligible to be counted on the ADM count
until the end of the current school year if that student is still enrolled in a district operated
secondary education program, a district operated technical/vocational program or GED
preparation classes.
REFERENCES:
KRS 158.135
KRS 159.010
KRS 159.150
KRS 158.030
KRS 158.031

Adopted: 6/11/09

Page | 103

03.2

Memorandum of Agreement
An annual memorandum of agreement (MOA) shall be negotiated between KECSAC and the
school district providing educational services to state agency children for each program within
the district. The MOA is for a period of twelve months, beginning on July 1 and ending on June
30.
ATTACHMENTS
The MOA and attachments form the basis for the operation and distribution of State Agency
Children’s Funds (SACF) for the delivery of education services to SAC. All MOA attachments
requested by KECSAC shall be submitted before the MOA is considered complete. The school
district will not receive reimbursement until all information required to complete the MOA is
submitted.
NONCOMPLIANCE
Noncompliance with the MOA provisions may result in decreasing SACF allocation as
determined by KECSAC. The withholding of funds shall be temporary provided that the school
district becomes compliant by the end of the fiscal year.
The original signed MOA and attachments shall be signed and returned to KECSAC within 90
days of issuance. KECSAC may decrease funding by quarterly increments for noncompliance
with the submission deadline.
REFERENCES:
KRS 158.135
KRS 159.010
KRS 159.150
KRS 158.030
KRS 158.031

Adopted: 12/15/09
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03.21

Extended School Days
Districts contracting with KECSAC shall provide a regular school calendar of 177 six hour
instructional days or the equivalent hours. Regardless of the number of instructional days, a
minimum of 1,062 hours of instruction is required.
EXTENDED CALENDAR
KECSAC programs are required to provide an extended school calendar with thirty-three (33)
additional school days for an annual total of 210 instructional days. A minimum of four hours of
direct instruction is required for each of the thirty-three extended school days, not including
meals or breaks. Banked time shall not be used for extended school days.
A school calendar approved by the Kentucky Department of Education shall be submitted to
KECSAC each year.
Days used to satisfy the KECSAC required extended days shall be marked with an “E” on the
calendar submitted with the MOA.
Days used by the District as a make-up day will not be considered an extended day and a makeup day simultaneously.
FIELD TRIPS DURING EXTENDED DAYS
Extended school days shall be used to build on and enhance the Kentucky Core Content and
Program of Studies. Field trips must be directly related to the curriculum.
REFERENCES:
KRS 158.135
KRS 159.010
KRS 159.150
KRS 158.030
KRS 158.031
KDE Memo “School Calendar Requirements” 12/7/06
Adopted: 12/15/09
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03.22

Make-Up of Extended Days
School districts receiving state agency children’s funds must provide a 210 instructional day
calendar to youth in state agency programs.
MAKE-UP
When inclement weather or other circumstances, such as illness, interfere with the
completion of the 210 instructional days KECSAC will approve waivers when the following
options have been utilized.
•
•
•

Use spring break days as instructional days.
Utilized instructional days in July.
Other District approved make-up days.

WAIVER
Districts that utilize all available days and still cannot complete the required extended days
may apply to KECSAC for a waiver. After review of the program calendar, KECSAC may allow
districts to add minutes/hours to the extended days to make-up lost educational days.
With prior approval, KECSAC may allow a program to add time to the extended instructional
day and count the time over the four-hour minimum required by KECSAC toward completion
of the days missed. For instance, a program that provides six hours of direct instruction during
the extended days could apply the two additional hours towards making up ½ of an extended
day. Two six-hour extended days would make up for one four-hour KECSAC extended day.
Adding time to extended days to make up lost instructional days will only be allowed with
prior KECSAC approval when inclement weather or other circumstances prevent the
completion of the 210 instructional day calendar.
WAIVER PROCESS
Once it becomes apparent the state agency children’s program will not be able to complete
the required 210 instructional days, the school administrator may request in writing approval
to add time to the extended days.
The written request must include:
• the circumstances that prevented completion of the 210 days.
• a revised school calendar and detailed plan for making up the time.
All available days, such as spring break and professional development days, must have been
utilized before approval to add time to extended days will be granted.
FAILURE TO COMPLETE REQUIRED DAYS
Failure to complete the required instructional days will result in decreased funding in direct
proportion to the number of extended days missed. Funding will be withheld from the
following year’s SACF allocation.
REFERENCES:
KRS 158.135
505 KAR 1:080
Adopted/Amended: 12/14/2010
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03.3

Reimbursement of State Agency Children’s Fund
The State Agency Children’s Fund shall be used to reimburse local school districts contracted
with the Kentucky Educational Collaborative for State Agency Children for elementary or
secondary school services provided to state agency children.
DOCUMENTATION
The district shall provide documentation of actual expenses incurred for the educational
services provided to state agency children up to the amount of the annual allocation.
Documentation shall be submitted quarterly in MUNIS format by the published deadline date.
APPROVED EXPENDITURES
Reimbursements may be used to cover all expenditures in excess of the amount generated by
the Support Education Excellence in Kentucky (SEEK) necessary to provide a two hundred thirty
(230) day school year, smaller teacher to pupil ratio, related services if identified on an
Individual Education Plan (IEP) and more intensive educational programming. KECSAC funds
may be used for direct labor, supplies, subcontracts, and incidental expenses necessary for the
execution of the work.
School services furnished to state agency children shall be equal to those furnished to other
school children in the district.
FUNDS NOT EXPENDED
Any KECSAC funds not expended by June 30th of the current fiscal year will be deducted from
the programs’s following year allocation amount.
PROGRAM THAT CLOSES DURING THE YEAR
The district shall provide KECSAC no less than 30 days notice should a state agency program
close.
Should a program close during the year, KECSAC will reimburse the district on a prorated basis.
A program that closes before September 30th will be reimbursed up to 25% of the total
allocation. A program that closes before December 31st will be reimbursed up to 50% and a
program that closes before April 30th will be reimbursed up to 75% of the total allocated funds.
REFERENCES:
KRS 158.135
KECSAC Memorandum of Agreement

Adopted: 12/15/09
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03.4

SACF Allocation
The State Agency Children’s Fund shall be allocated to school districts based upon state agency
children (SAC) average daily membership (ADM) or rated capacity. Every program shall submit
an ADM report to KECSAC on designated dates: October 15, December 1, and March 15. If the
due date falls on a weekend, the ADM report will be due in the KECSAC office on the date
designated on the KECSAC Deadlines document.
CABINET FOR HEALTH AND FAMILY SERVICES PROGRAMS
Districts shall be reimbursed based upon average daily membership for all programs contracted
with the Department for Community Based Services (DCBS) or the Department for Behavioral
Health, Developmental and Intellectual Disabilities (DBHDID).
No district shall be reimbursed for ADM that is higher than the official licensed capacity
established when the child care license was issued.
DEPARTMENT OF JUVENILE JUSTICE PROGRAMS
Districts shall be reimbursed based upon the official rated capacity established by the
Department of Juvenile Justice (DJJ) for all residential detention centers and youth
development programs operated by DJJ. Day treatment programs will be reimbursed based
upon ADM taken on the designated ADM reporting dates.
EXPANDED OR NEW PROGRAMS
Districts shall notify KECSAC in writing prior to April 1 if a program obtains an increase in their
official licensed capacity or if a new program is planned.
Districts shall be reimbursed for new programs based on the rated or official licensed capacity
for the first year of operation. A new or expanded program may be funded at a lower per-pupil
amount based on availabity of funds.
REFERENCES:
505 KAR1:080

Adopted: 6/11/09
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03.5

Rated Capacity Change
The rated capacity for each program shall be established during the KECSAC application
process. The rated capacity established will remain in effect unless the KECSAC office is notified
of a change in the program’s rated capacity. No program will be reimbursed the per-child rate
for more children than the program’s established rated capacity.
DEPARTMENT OF JUVENILE JUSTICE
The rated capacity for all DJJ operated and contracted programs is established by the
Department of Juvenile Justice (DJJ). To change the rated capacity used for funding, Districts
with a DJJ program may request a change of rated capacity from the DJJ commissioner. If a
rated capacity increase is approved, DJJ will submit an official letter to the KECSAC Director
indicating that the program’s rated capacity has changed. The KECSAC Director must be notified
before April 1st. Reimbursement at the new rate will be implemented at the beginning of the
new fiscal year.
DEPARTMENT FOR COMMUNITY BASED SERVICES
The rated capacity for DCBS programs is established by the Cabinet for Health and Family
Services during the initial needs assessment process and verified annually when a new child
care license is issued. To change the rated capacity used for funding, Districts with a DCBS
program must notify the KECSAC Director of the change before April 1st and submit a copy of
the childcare license with the new rated capacity. Reimbursement at the new rate will be
implemented a the beginning of the new fiscal year.
DEADLINE FOR CHANGING THE RATED CAPACITY.
Programs that have received a change in the rated capacity must notify the KECSAC Director of
the change before April 1st to receive funding at the new rate for the next fiscal year.
REFERENCES:
KRS 158.135
505 KAR 1:080
Adopted/Amended: 4/12/2011
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04.1

Assessment
The local school district shall complete a formal or informal academic assessment of the
educational needs of all SAC, and vocational needs of SAC aged fourteen (14) and up or in the
eight (8th) grade and above, within the first thirty (30) days after admission to on-site programs.
Educational goals and objectives shall be consistent with goals specified in each youth’s
individual treatment plan (ITP).
EDUCATIONAL DISABILITY
If the youth is suspected to have an educational disability, assessments shall be administered
following required due process procedures.
REFERENCES:
505 KAR1:080
KRS 158.135

Adopted: 12/15/09
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04.2

Records
REQUESTING
Districts providing educational services to youth in a state agency program shall request the
student’s educational records from the last school or school district the youth attended within
five days of enrollment in a state agency educational program.
Upon receipt of the school records the state agency program shall notify the previous school’s
director of pupil personnel that student is enrolled and not a drop-out.
FORWARDING
The state agency program shall forward educational records to the next school within five (5)
days of transferring to a new school
INFINITE CAMPUS
Records obtained from Infinite Campus, the electronic student data collection system used by
the Kentucky Department of Education, may meet the requirement of forwarding educational
records unless a request for written records is received from the receiving school. If written
records are requested from the receiving program, the forwarding program may submit a
printed copy of the records from Infinite Campus to the receiving program.
Programs requiring records not contained within Infinite Campus may request a written copy
from the forwarding program.
A records request through Infinite Campus may serve as notification to the previous school that
the student is enrolled in school and not a drop-out.
REFERENCES:
505 KAR 1:080

Adopted: 12/15/09
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04.21

Educational Passport
The Educational Passport is a standard form completed by a school or educational facility from
which a state agency child is leaving that provides a receiving school or facility with basic
demographic and academic information about the state agency child.
INFINITE CAMPUS
Infinite Campus, the electronic student data collection system used by the Kentucky
Department of Education, may serve as the standard educational passport for state agency
children.
Any educational facility that does not have access to Infinite Campus may request a paper copy
of the information in Infinite Campus from the educational facility the state agency child
attended prior to placement. Educational records must be forwarded to the receiving
educational facility within five days of the receipt of the request.
REFERENCES:
KRS 158.135
KRS 158.137
505 KAR 1:080

Adopted/Amended: 12/15/09
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04.22

Individual Plan of Instruction
The Individual Plan of Instruction (IPI) means the instructional plan required for state agency
children not identified as having an educational disability.
By the 30th school day after admission to a school program, an individual plan of instruction
shall be developed by the school district for state agency children not identified with a
disability. The individual plan of instruction shall be developed in coordination with the
Individual Treatment Plan (ITP). If a youth is determined to have an educational disability, the
IEP requirements as governed by 707 KAR Chapter 1 shall suffice. The IPI is in a standardized
format, as determined by the KECSAC Interagency Advisory Group, and is available from
www.kecsac.eku.edu
CAREER CRUISING ILP
All Kentucky students in grades 6 – 12 are required to complete an Individual Learning Plan
(ILP). The ILP is fully integrated with the Career Cruising career guidance system. The Career
Cruising ILP tool, an internet-based career exploration and planning tool, is designed to help
students bring together their academic achievements, extracurricular experiences, and career
and educational exploration activities. Using Career Cruising ILP tools a student may record
their career, educational, and life goals; store their results from standardized tests and
assessments, including Career Matchmaker; keep track of their career and educational
exploration activities; and develop their four-year high school education plan as well as other
educational and career related tasks.
Career Cruising ILP may serve as the IPI for state agency children if academic and vocational
goals are covered thoroughly in the ILP. Any educational facility that does not have internet
access to Career Cruising ILP may request a paper copy of an IPI from the educational facility
the state agency child attended prior to placement. Educational records must be forwarded to
the receiving educational facility within five days of the receipt of the request.
CAREER SCOPE
The Department of Juvenile Justice will continue to require a Career Scope Inventory be
completed for each youth in a DJJ facility.
REFERENCES:
KRS 158.135
KRS 158.137
505 KAR 1:080
704 KAR 3:305
KRS 158.6459
Adopted/Amended: 6/7/2012
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4.3

Transition
Districts providing educational services to youth in state agency programs shall provide
transitional services to facilitate the youth’s successful movement from the state agency
education program to the next instructional or vocational setting, including postsecondary
education, vocational training, integrated employment (including supported employment),
continuing and adult education, adult services, independent living, or community participation.
The transition plan shall be based on the individual student's needs, taking into account the
child's strengths, preferences, and interests and should include:
•
•
•
•
•

Instruction;
Related services;
Community experiences;
The development of employment and other post-school adult living objectives; and
If appropriate, acquisition of daily living skills and functional vocational evaluation.

Transitional planning to a postschool setting shall comply with the transitional plan and service
requirements of the Individuals with Disabilities Educational Act (IDEA).
REFERENCES:
707 KAR 1:002
505 KAR 1:080

Adopted: 12/15/09
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04.4

Professional Development
PROFESSIONAL DEVELOPMENT PLAN
As part of the MOA with each local school district, KECSAC shall ensure the development of a
plan for professional development of certified staff. A teacher or administrator new to a SAC
on-site program shall attend KECSAC Profesional Development for New Educators.
The school district shall maintain an annual record of professional development for all school
district employees in SAC on-site programs.
REFERENCES:
505 KAR 1:080
KRS 158.135

Adopted: 12/15/09
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05.1

Program Improvement Site Visits
Every KECSAC program shall be visited annually by a KECSAC Program Improvement Specialist
to provide on-going evaluation of the education quality for state agency children and to ensure
youth have access to the same resources and technology as students in regular classrooms.
DURING VISIT
The Program Improvement Specialist will observe classrooms, review prepared evidence, and
interview the school administrator, program administrator, teacher(s) and students to
determine if the Kentucky Standards and Indicators are developed and implemented in
accordance with the KECSAC Standards, Indicators, Descriptors, and Evidence (SIDE) document.
DOCUMENTATION
The Program Improvement Specialist shall randomly review student records for evidence
documenting SAC status. Every child counted on the quarterly ADM report shall be a state
agency child with written documentation of placement.
If the Program Improvement Specialist finds a pattern of non-eligible students being counted
on the ADM report, KECSAC shall require a full examination of all student records, which could
result in the loss of SAC funding.
Adopted: 12/15/09
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05.2

Levels of Intervention
PROGRAM IMPROVEMENT SITE VISITS
A KECSAC Program Improvement Specialist shall visit each KECSAC funded program a minimum
of one time per year. The Program Improvement Specialist will observe classrooms, review
prepared evidence, and interview the school administrator, program administrator, teacher(s)
and students to determine if the Kentucky Standards and Indicators are developed and
implemented in accordance with the KECSAC Standards, Indicators, Descriptiors, and Evidence
(SIDE) document.
REPORTS
The Program Improvement Specialists shall submit a written summary report indicating the
performance rating for each standard and indicator to the KECSAC office no later than two weeks
after the site visit.
CORRECTIVE ACTION PLAN
If the Program Improvement Specialist finds evidence that the program fails to meet the
requirements established by statutes, regulation or the KECSAC Memorandum of Agreement,
the District shall be required to submit a corrective action plan. The corrective action plan shall
address the specific issues noted in the written summary report. The corrective action plan shall
be submitted to KECSAC within thirty (30) calendar days of the official request.
Should the District fail to submit a corrective action plan within the specified time frame,
KECSAC staff will collaborate with with the District to develop a plan. If the problems persist,
the KECSAC school administrator and district superintendent shall be invited to the next
meeting of the Interagency Advisory Group (IAG) for an informal hearing to discuss the ongoing
issues. If the issues continue, the IAG may request a hearing with a State Agency Commissioner
selected by the IAG to discuss possible KECSAC funding reductions or other consequenses.
505 KAR 1:080 stipulates that noncompliance with the MOA provisions may result in a decrease
of the State Agency Children Fund allocation as determined by KECSAC.
ADDITIONAL SITE VISIT
Program Improvement Specialists may schedule a second site visit at any time during the year.
REFERENCES:
KRS 158.137
KRS 158.137
KRS 605.110
505 KAR 1:080

Adopted: 3/6/09
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Individual Plan of Instruction

Name of Implementing School:
Student’s Name:

Social Security

Date of Birth:

Male

Female

Review Date

Current Grade Level:

Date IPI Initially Implemented:

Last School Attended:

Assessment
Name of Test(s) Slossan ________
Score/Results

TABE

Total Reading:

Date of Test:
Total Math:

Total Lang. Arts:

Total Grade Equivalent:
Student’s Strengths:
Student’s Needs:

Educational Goals and Objectives (to include academics, vocational, behavioral)
Long Term Goals:

Short Term Goals:
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Review/Recommendations

Signature

Title

Date

Title

Date

Revisions

Signature

Attachments: (Please list below)
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Process for Developing Individual Plan of Instruction (IPIs):
School Administrators/Principals are responsible for coordinating and overseeing an IPI for
every state agency child not identified with a disability.
1. Establish a process to gather and organize the information specified on the IPI form.
2. Examine the information and thoroughly analyze the strengths and weaknesses of each
student identified as needing a IPI.
3. Arrange needs in priority order, if several are identified. Keep in mind that the needs
may not always be academic. There may be other barriers contributing to a lack of
academic performance.
4. Assemble the appropriate personnel (teacher, counselor, social worker, principal,
and/or assistant principal, etc.) based on each student’s needs to review the data and
develop an IPI. These persons, along with the parent/guardian, make up the IPI team
and are responsible for reviewing the data and developing the IPI. All parties sign off on
the completed IPI.
5. Outline the individual responsibilities of each IPI team member, including the parent or
guardian, in developing, implementing, and monitoring the PEP.
6. Assess each student’s process on a regular basis. If strategies placed in the plan are not
producing the desired results at the first checkpoint or any subsequent checkpoint, the
IPI team should meet to discuss needed revisions.
7. Monitor IPI implementation on a regular basis. Keep the IPI where it is accessible to the
IPI team members. Hold periodic update sessions as needed.
8. Include all documentation in the student’s permanent file.
9. Develop procedures for transmission of information and files within the school or to the
next school.
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EDUCATIONAL PASSPORT
(Refer to policy 04.21)
(This form is for the purpose of enrolling the student in school one is to be completed by the school/facility from
which the student is leaving. This form is mandated by KRS158.137and KRS 605.110(3) (e), and shall be presented
to the receiving school or educational facility within two (2) days of enrollment. Information contained on this
Passport is subject to confidentiality laws). Pursuant to provisions in the FAMILY EDUCATIONAL
RIGHTS AND PRIVACY ACT Section 444(b) of the General Education Provisions Act (20U.S.C. 1232g(b)),
the child’s social services worker may request copies of educational records listed on this form.
STUDENTNAME:
BIRTH DATE:

STUDENT I.D.#:
GRADE:

TOTAL CREDITS EARNED TO DATE:

STUDENT WITHDRAWAL DATE:
TRANSFERRING SCHOOL:
(Include District Name)

Phone:

Fax:

TOTAL DAYS ENROLLED AT TRANSFERRING SCHOOL:
EMERGENCYCONTACT'S ADDRESS:
PHONE NUMBER:
RELATIONSHIP TO STUDENT:

RECORDS (Please indicate if the following are in the student's school record)

Physical Exam
Immunization Certificate
Expiration Date:
Tuberculin Skin Test

Yes
Yes

No
No

Yes

No

Birth Certificate
Social Security Card

Yes
Yes

No
No

Psychological Evaluation

Yes

No

504 Plan

Yes

No

I.E.P.
Achievement Test
CTBS Results

Yes
Yes
Yes

No
No
No

Portfolio
Special Health Needs

Yes
Yes

No
No

Special Medications

Yes

No

Person Providing Information:

Vocational Test
Graduation Plan/
Transition Plan
Official Transcript Record

Yes
Yes

No
No

Yes

No

Current Report Card
Attendance Record
KPREP

Yes
Yes
Yes

No
No
No

Career Plans
Current Classes

Yes No
Withdrawal Date

Date:

Signature of School Official
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